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Context

West Park Primary School is in the village of Nottage, in the Bridgend local authority.
The school caters for pupils from age three to 11 in 14 classes. There are 396 pupils
on roll, including 54 full-time nursery children. Approximately 40% of pupils come
from outside the school’s catchment area. The school employs 16 full-time teachers
including the headteacher and one part-time teacher.

Around 3% of pupils are entitled to free school meals. This figure is well below
national and local averages. The school has a very few looked after children.
Around 95% of pupils are of white British ethnic origin and nearly all pupils speak
English as their first language. Very few pupils speak Welsh as their first language.
The school has identified around 12% of pupils as having additional learning needs
and no pupils have a statement of special educational need.

The current headteacher has been in post since January 2006. The school was last
inspected in September 2007.

The individual school budget per pupil for West Park Primary School in 2013-2014
means that the budget is £2,922 per pupil. The maximum per pupil in the primary
schools in Bridgend is £4,608 and the minimum is £2,795. West Park Primary
School is 49th out of the 50 primary schools in Bridgend in terms of its school budget

per pupil.
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Summary
The school’s current performance Good
The school’s prospects for improvement Good

Current performance

The school’s current performance is good because:

e most pupils make good progress in their learning;

e nearly all pupils behave very well;

e pupils have a strong voice through the school council and eco warriors;

e teachers use a systematic and thorough approach for developing pupils’ skills;
¢ the quality of teaching is generally good;

e staff provide a high level of care support and guidance to pupils; and

e the learning environment is stimulating and well maintained.

Prospects for improvement

The school’s prospects for improvement are good because:

e the headteacher provides clear strategic direction and is ably supported by the
deputy headteacher;

e |eadership is distributed well across the school;

e the governing body is developing its role as a critical friend successfully;

e staff, parents, pupils and governors contribute effectively to self-evaluation
processes;

¢ the link between self-evaluation and the priorities of the school improvement plan

is clear;
¢ the school has effective partnerships with parents and the local community; and
e the school uses its resources effectively.
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Recommendations

R1 Raise standards of Welsh second language
R2 Improve attendance
R3 Improve provision for extended writing across the curriculum

R4 Ensure that more able pupils are challenged fully across all areas of the
curriculum

What happens next?

The school will draw up an action plan which shows how it is going to address the
recommendations. The local authority will monitor the school’s progress.
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Main findings

| Key Question 1: How good are outcomes? | Good

Standards: Good

The school’s baseline assessment indicates that on entry to school many pupils have
knowledge, understanding and skills at or above the level expected for their age.
Pupils generally make good progress in relation to their starting point.

Throughout the school, pupils listen well to one another and to adults. In the
Foundation Phase, most pupils are keen to talk about their work and experiences
and many answer questions using suitable detail. Many older pupils express their
opinions clearly using a well-developed vocabulary, such as when discussing the
work of the school council and eco-committee.

Most pupils read at an appropriate level for their age and ability. In the Foundation
Phase, pupils use their phonic skills well to help them decode new and unfamiliar
words. More able pupils read with fluency and expression. They discuss their
favourite author and retell stories well. In key stage 2, many pupils discuss the
characters and plot in their book with appropriate detail. They have effective skills to
help them to read with understanding. More able, older pupils have well developed
research skills and can skim and scan text to find information quickly.

Across the school, the presentation of written work is generally of good quality. Many
pupils in the Foundation Phase produce short pieces of writing using capital letters
and full stops correctly. A majority of pupils are beginning to use their knowledge of
phonics to improve the accuracy of their spelling. More able pupils use a varied
vocabulary to sustain the reader’s interest. By the end of key stage 2, many pupils
achieve good standards in their writing. In English lessons, they produce interesting,
extended pieces of writing with a clear structure. Many write confidently for a
different range of purposes and punctuate their work accurately. However, pupils do
not always write at a similar standard or with suitable detail in other subjects.

In the Foundation Phase, most pupils develop their numeracy skills successfully in
mathematics lessons. For example, in Year 2 many pupils write and order numbers
to 100 accurately, know the two, five and ten times multiplication tables, add and
subtract two digit numbers correctly, measure lengths using metres and centimetres
accurately and record data in simple lists and tables. They apply these skills well to
problem solving activities and use them at an appropriate level in other areas of
learning.

In key stage 2, most pupils make good progress in mathematics lessons. Older
pupils read and write large numbers accurately. They make reasonable estimates by
rounding decimal numbers to the nearest whole number and multiply three digit
numbers by a two digit number correctly. They measure angles and calculate the
area of triangles accurately. Across the key stage, pupils use their numeracy skills
successfully in problem solving activities across the curriculum.
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In the Foundation Phase, most pupils’ oracy skills in Welsh are developing
appropriately. They use Welsh as part of their daily routines well. Many pupils
respond to a range of commands and answer simple questions with good
pronunciation. However, pupils’ writing skills in Welsh are limited. Many pupils in
key stage 2 use Welsh to answer a range of questions about common themes and
more able pupils extend their answers appropriately. However, pupils are generally
less confident when using Welsh around the school. Most pupils’ reading and writing
skills are not developed well enough. By the end of key stage 2 standards are
adequate.

Pupils’ ability to apply their thinking skills develops well throughout the school and is
a strength. Most, more able pupils make at least the expected progress over time.
Nearly all pupils with additional learning needs make good progress in relation to
their starting point.

In 2013, teacher assessments at the end of the Foundation Phase show that the
proportion of pupils who achieve the expected outcome is above the average for the
family of schools in language, literacy and communication, mathematical
development and personal and social development, wellbeing and cultural diversity.
The proportion of pupils gaining the higher-than-expected outcome is below the
family average for mathematical development and personal and social development
and well below for language, literacy and communication skills.

Compared with schools with similar proportions of pupils entitled to free school
meals, the performance of pupils at the end of the Foundation Phase places the
school in the top 25% for mathematical and personal and social development and in
the upper 50% for language, literacy and communication skills at the expected level.
There has been a positive trend of improvement in all areas over the past two years.

Since 2011, results in English, mathematics and science at the expected level at the
end of key stage 2 have improved steadily. The proportion of pupils who attain the
expected level is above the family average in the three core subjects. The proportion
gaining the higher-than-expected level is above the family average in English,
mathematics and science.

Compared with schools with a similar proportion of pupils entitled to free school
meals, the performance of pupils, at the expected level, places the school in the
upper 50% for English and mathematics the lower 50% for science. However, at the
higher-than-expected level, the school’s performance places it in the top 25% for
English and mathematics.
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Wellbeing: Adequate

Nearly all pupils have a secure understanding of what they need to do to stay
healthy, both through what they eat and the amount of physical activity they take.
They feel safe in school and are comfortable talking to an adult about any issues that
arise.

Attendance, when compared with that in similar schools, has been in the lower 50%
or the lowest 25% over the past three years. There have been no exclusions during
this period. Nearly all pupils arrive in school on time.

Members of the school council and eco warriors take their responsibilities seriously
and play an active part in making decisions about improvements to learning and to
the school environment. The school values the views and opinions of pupils. It takes
into account the voice of school council representatives, such as when designing and
planning a garden area.

Many pupils take part in a wide range of extra-curricular activities, such as sport,
cooking and computing. The school has effective links with the local community and
pupils participate in a range of community events, for example a fund raising carol
service at the local church.

Most pupils are confident and take responsibility for their own learning. They are
very polite and show care and concern for others. Nearly all pupils work well
together and also independently. Behaviour is very good and nearly all pupils show
courtesy and respect for each other, staff and visitors. Prefects address friendship
issues at playtime effectively.

| Key Question 2: How good is provision? \ Good

Learning experiences: Good

Staff plan a comprehensive range of activities and learning experiences that meet the
requirements of the Foundation Phase areas of learning and the National Curriculum.
The curriculum is organised around themes and planning builds progressively on
pupils’ skills. In the Foundation Phase, opportunities for child-led learning are strong
and encourage pupils to take part actively in lessons.

Teachers identify opportunities to develop pupils’ literacy, numeracy, and information
and communication technology (ICT) skills very effectively across the curriculum.
They use skills as a starting point to plan stimulating activities that engage pupils
well. Occasionally, the overuse of worksheets constrains opportunities for pupils to
write at length across the curriculum. There are particularly good strategies to
develop pupils’ thinking skills across the school.

Well-targeted intervention programmes provide effective support for pupils who
require additional help with their basic skills.
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Teachers enhance learning experiences through a suitable range of visits and
visitors. They use these effectively as a stimulus for learning, such as a visit to
Caerphilly Castle at the start of a dragons, knights and princesses project. They
provide pupils with useful opportunities to identify what and how they would like to
learn. Teachers take good account of this in their planning.

Provision for the development of pupils’ Welsh oracy skills in the Foundation Phase
iIs good. However, opportunities to write in Welsh in the Foundation Phase are
limited. In key stage 2, provision for Welsh is adequate. Pupils do not have enough
opportunities to develop their speaking and listening skills outside of Welsh lessons
or to develop their writing skills at an appropriate level. There are sufficient
opportunities to develop pupils’ understanding of the history and culture of Wales.

The school helps pupils to understand effectively the need to conserve resources
and recycle. Global citizenship is less well developed.

Teaching: Good

Teachers plan lessons with clear learning objectives and share these with pupils
successfully. They use a range of resources and teaching strategies effectively to
set demanding work to challenge pupils. However, on a few occasions there is
insufficient adaptation of tasks and resources to challenge fully those pupils who are
more able.

Lessons proceed at good pace and build successfully on pupils’ prior knowledge and
skills. Teachers provide good language models for pupils and establish good
relationships, which support teaching and learning effectively. Many use skilful
guestioning to help pupils understand and to develop their thinking and
communication skills. Support staff work very well alongside teachers to enable
pupils to make good progress.

Staff use the school’s tracking system effectively to monitor and measure pupils’
progress. They use this information well to meet the needs of specific groups and
individual pupils. Teachers assess pupils’ work accurately and use this information
to challenge most pupils at an appropriate level and set relevant targets for
improvement. They provide pupils with effective feedback during lessons and involve
them purposefully in identifying what they need to do to improve.

Reports to parents provide clear information on pupils’ standards and progress.
Care, support and guidance: Good

The school promotes pupils’ spiritual, moral, social and cultural development
successfully. It supports this effectively through well-planned assemblies. There are
appropriate policies and good arrangements for promoting healthy eating and
physical fithess. Visitors from organisations, such as the police, fire service and road
safety, help pupils to understand how to keep safe. There is suitable provision for
sex and relationships education and education about drugs and substance misuse.
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Effective procedures exist to promote good behaviour successfully. The school’s
anti-bullying policy is clear and parents are involved appropriately, should issues
arise. Recently introduced systems to improve attendance are beginning to have a
positive impact.

The school works efficiently with specialist agencies to provide external support for
pupils. Teachers make effective use of these services to make sure that pupils
receive suitable guidance on relevant issues. The school’s arrangements for
safeguarding meet requirements and give no cause for concern.

Provision for pupils with additional learning needs is good. The school identifies any
pupils requiring support at an early stage. Staff liaise well with parents and plan
appropriately to meet pupils’ needs. Targets in individual education plans are clear
and specific. There are good procedures to monitor and assess pupils’ progress.

Learning environment: Good

All pupils have equal access to all areas of the curriculum. The school’s inclusive
ethos recognises, respects and celebrates diversity successfully.

Overall, the accommodation is good. It is well decorated and maintained throughout.
The extensive and well-kept grounds are a strong feature. Pupils make good use of
the outdoor environment, particularly the on-site woodland classroom.

There is a wide range of ICT resources, which staff use well to support teaching and
learning. A good range of reading books supports the development of literacy well.

The colourful and attractive displays celebrate pupils’ achievements and promote
learning effectively.

| Key Question 3: How good are leadership and management? | Good

Leadership: Good

The headteacher provides clear strategic direction in leading and managing the
school. An effective deputy headteacher and senior leadership team support him
well. They share his clear aim to promote the development of pupils as resilient and
independent learners, and to focus purposefully on the development of the whole
child.

Leaders have established well-understood priorities to take the school forward. They
focus appropriately on the progress of pupils’ skills throughout the school.
Leadership is distributed effectively across the school through learning teams that
focus on specific aspects of teaching and learning. This has led to significant
improvements in standards and provision.

Effective performance management procedures are well established. Staff agree
targets for their professional development which link directly to the school
improvement plan.
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Governors receive comprehensive reports on the school’s performance. They are
beginning to use the data provided to evaluate the impact of teaching on standards
achieved. Their close links with learning teams provide them with a clear
understanding of the life and work of the school. As a result, their role as a critical
friend is developing well.

The school has implemented initiatives successfully to meet national and local
priorities. Staff use strategies for assessment for learning consistently throughout the
school. They have made very good progress in developing a skills based approach
to planning the curriculum in line with the Literacy and Numeracy Framework.

Improving quality: Good

The self-evaluation report presents a clear picture of the school, its strengths and
areas for development. It has accurate judgements about the standards pupils
achieve.

Senior leaders analyse performance data thoroughly. They identify pupils’ progress
and areas for improvement effectively. They involve all staff well in this process to
ensure that there is a whole school understanding of strengths and areas for
development. All staff make a valuable contribution to the review cycle and, as a
result, improve planning and provision for groups of pupils. Suitable procedures are
in place to obtain the opinions of parents and pupils. Staff listen well and respond
appropriately to the views of the school council and eco warriors. The senior
leadership team uses all the information gathered, together with lesson observations
and scrutiny of pupils’ books, purposefully to inform the self-evaluation report.

The link between the self-evaluation report and the priorities of the school
improvement plan is clear. The plan is a useful and relevant document that clearly
supports the development of the school in identified areas.

Partnership working: Good

The school works effectively with a wide range of partners to increase opportunities
and improve standards of attainment and wellbeing. The parent teacher association
works successfully to raise the profile of the school in the community through a range
of fund raising activities. As a result, the school has purchased tablet computers and
playground equipment, which has enriched pupils’ learning experiences. Parents
support the pupils in preparing fruit for the tuck shop and help to raise the profile of
eating healthily. They are actively involved in an after school reading café. This has
increased the enjoyment of reading for those pupils attending the club.

The school occupies an important place in the community and there is a strong link
with the local church. It works effectively with other schools in the area and the local
authority to improve outcomes for pupils.

Effective transition arrangements exist with the local secondary school. This enables
Year 6 pupils to move into Year 7 with confidence. Moderation meetings with cluster
schools ensure that teachers develop consistency and accuracy in assessing pupils’

work.
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Resource management: Good

The headteacher deploys teachers effectively to make the best use of their
knowledge and skills and to deliver the curriculum successfully. Arrangements for
planning, preparation and assessment time are suitable. Networks of professional
practice focus well on improving standards and provision. This has a positive effect
on pupils’ progress and wellbeing. Support staff make a highly valued contribution to
pupils’ learning across the school, both in the Foundation Phase and for groups of
pupils requiring additional support.

The headteacher, supported by the local authority and the governing body, manages
the school budget efficiently and effectively to meet the priorities outlined in the
school improvement plan. Pupils benefit from a wide range of high quality learning
resources, and from an interesting and stimulating learning environment.

In view of the standards pupils achieve, the school provides good value for money.

10



Appendix 1

Commentary on performance data

In the Foundation Phase, around 98% of pupils achieved the expected level in
relation to the development of their language, literacy and communication skills,
mathematical development and personal and social development, wellbeing and
cultural diversity in combination (the Foundation Phase indicator) in 2013. This is
above the average for both the family and schools in Wales. When considered
separately all pupils achieved the expected level in mathematical development and
personal and social development.

The percentage of pupils achieving the higher-than-expected level, is well below the
average for the family and slightly below the average for Wales for language, literacy
and communication. The percentage of pupils achieving the higher-than-expected
level in mathematical development is slightly below the family average, but well
above the Wales average. For personal and social development, wellbeing and
cultural diversity, results are below the family average but above the Wales average.
There has been considerable improvement in results in all areas since 2012.

In 2013, when compared with schools with similar proportions of pupils entitled to
free school meals, the school’s outcomes place it in the top 25% for personal and
social development, wellbeing and cultural diversity and for mathematical
development. Pupils’ development of language, literacy and communication skills
places it in the upper 50%.

Generally, boys and girls perform equally well but girls perform slightly better than
boys at both the expected level and the higher-than-expected level in language,
literacy and communication and at the higher-than-expected level in personal and
social development, wellbeing and cultural diversity. However, boys perform better
at the higher-than-expected level in mathematical development.

In key stage 2, the percentage of pupils who achieve the expected level or above in
English, mathematics and science (the core subject indicator) is above the average
for the family and Wales.

In 2013, in relation to schools with a similar proportion of pupils entitled to receive
free school meals, the school is in the upper 50% for English and mathematics and in
the lower 50% for science. The school’s results place it in the upper 50% for the core
subject indicator.

The proportion of pupils who achieve the higher-than-expected level in English,
mathematics and science is significantly above the average for the family and Wales.
At the higher level, the school’s performance in comparison with that of schools with
a similar proportion of pupils entitled to free school meals places it in the top 25% for
all English and mathematics and the upper 50% for science.
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Stakeholder satisfaction report

Responses to learner questionnaires

Primary Questionnaire (Overall)
denotes the benchmark - this is a total of all responses since September 2010.
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Responses to parent questionnaires

denotes the benchmark - this is a total of all responses since September 2010.
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Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1l Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |45 5-6 6-7 7-8 8-9 9-10 |10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 |[Y12 Y13

Ages | 11-12 | 12-13 |13-14 | 14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3 to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11



http://www.estyn.gov.uk/

Glossary of terms — Primary

Foundation Phase indicator (FPI)

Progress in learning through the Foundation Phase is indicated by outcomes (from
outcome 1 to outcome 6).

The Foundation Phase indicator (FPI) relates to the expected performance in three
areas of learning in the Foundation Phase:

e literacy, language and communication in English or Welsh first language
e mathematical development; and
e personal and social development, wellbeing and cultural diversity.

By the end of the Foundation Phase, at the age of seven, pupils are expected to
reach outcome 5 and the more able to reach outcome 6.

Pupils must achieve the expected outcome (outcome 5) in the three areas above to
gain the Foundation Phase indicator.

The core subject indicator (CSI)
Progress in learning through key stage 2 is indicated by levels (level 1 to level 5).

The core subject indicator in key stage 2 relates to the expected performance in the
core subjects of the National Curriculum:

e English or Welsh first language
e mathematics; and
e science

By the end of the key stage 2, at the age of 11, pupils are expected to reach level 4
and more able pupils to reach level 5.

Pupils must gain at least the expected level (level 4) in the three core subjects to gain
the core subject indicator.

All-Wales Core Data sets

Inspection reports may refer to a school’s performance relative to a family of schools
or to schools with a broadly similar proportion of pupils entitled to free school meals.

In relation to free school meals, schools are placed into one of five bands according
to the three-year trend in the proportion of pupils entitled to free school meals in the
school. The school’s performance is then placed into quartiles (from the top 25% to
the bottom 25%) in relation to how well it is doing compared with other schools in the
same free school meal band.




The Welsh Government created the families of schools (typically a group of 11
schools) to enable schools to compare their performance with that of similar schools
across Wales. The composition of the families draws on a number of factors. These
include the proportion of pupils entitled to free school meals and the proportion living
in the 20% most deprived areas of Wales. They also draw on the proportion of pupils
with special education needs at school action plus or with a statement of special
educational needs, and pupils with English as an additional language.



