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A report on Tremorfa Nursery School
December 2013

Context

Tremorfa Nursery is a maintained nursery school serving the community of Tremorfa
in Cardiff. It provides nursery education for three and four-year-olds. Children are
admitted on a part-time basis at the beginning of the term following their third the
afternoon session.

The school identifies that over 70% of children enter the nursery with delayed
speech, language and communication skills. Around 16% of the children are on the
school’s additional learning needs register. Very few children have a statement of
special educational needs. Currently, 18% of children speak English as an additional
language. No children come from a Welsh-speaking home.

The school was last inspected in November 2007. The headteacher was appointed
in April 2012 after serving as acting headteacher from September 2008. The
headteacher will take up a new headship in a different school from January 2014.

The 2013-2104 individual school budget per pupil for Tremorfa Nursery School is
£5,350, which compares to a national average of £5,715 for all maintained nursery
schools in Wales.
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Summary
The school’s current performance Good
The school’s prospects for improvement Good

Current performance

The school’s performance is good because:

e most children make good progress in line with their age and ability;

e nearly all children develop their Welsh oral skills effectively;

e nearly all children have a very positive attitude to learning, they behave very well
and develop excellent personal and social skills;

¢ all staff plan meticulously to meet the needs of pupils, particularly those
performing less well than others;

e staff provide stimulating, challenging and exciting learning experiences across all
areas of learning;

e assessment information is used very effectively to respond to individual
children’s specific needs; and

e teaching is consistently good.

Prospects for improvement

The school’s prospects for improvement are good because:

e its self-evaluation processes are thorough and rigorous and, over time, the
school has used the outcomes of monitoring activities exceptionally well to
inform their priorities and bring about lasting improvements;

¢ the headteacher provides dynamic leadership;

e there is a clear sense of purpose to the school’s work and an ethos that
promotes and sustains improvements; and

e the school has excellent partnerships with parents and the community and this
enables children to develop high levels of personal and social skills.
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Recommendations

R1 Ensure that all staff challenge more able children consistently

R2 Develop the role of the governing body in the self-evaluation process

R3 Ensure that leadership roles are distributed more evenly

What happens next?

The school will draw up an action plan which shows how it is going to address the

recommendations. Estyn will invite the school to prepare a written case study,
describing the excellent practice identified during the inspection.
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Main findings

| Key Question 1: How good are outcomes? | Good

Standards: Good

Most children enter the school with levels of skills below those expected for their age.
Most make good progress and achieve well by the end of their time in school. Many
demonstrate a wide range of knowledge and understanding across all areas of
learning and cope well with new experiences.

Most children make good progress in using their communication skills. Many speak
clearly and thoughtfully about their work in a range of situations. Nearly all children
listen carefully during whole-group sessions and talk enthusiastically about what they
are doing.

Many have good mark-making skills and make marks or letters with a suitable degree
of control. Most can identify initial letters of words successfully with a minority
recognising an increasing number of familiar words. A few children retell familiar
stories appropriately with a reasonable amount of detail. Nearly all join in
enthusiastically with singing songs and reciting rhymes in both English and Welsh.

Children develop their numeracy skills well. Most can count to at least 10 and many
match the relevant word to the correct symbol. More able children are beginning to
understand the concepts of addition and subtraction.

Most develop effective information and communication technology skills (ICT) and
apply these successfully across all areas of learning. They are comfortable using
electronic tablets and programmable toys in their imaginative play.

Many children are confident in finding ways to solve problems and they explore a
variety of materials in their outdoor cooking and workshops areas. In group
sessions, for example, they investigate ice and try to explain why their toy is stuck in
a block of ice.

Children’s Welsh language skills develop well in line with their age and ability. Most
follow simple commands and instructions accurately. A few use phrases such as
‘mae’n amser tacluso’ appropriately. Nearly all children respond well during snack
times, they can count to 15 and know many colours in Welsh. A few are beginning to
use simple phrases and words spontaneously in their play.

Children with additional learning needs achieve well in relation to their abilities and
starting point. Boys and girls achieve equally well. More able children do not always
perform as well as they might.

Wellbeing: Excellent

Nearly all children enjoy school and demonstrate high levels of interest and
motivation towards learning. They are eager to participate in tasks and display pride
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in their work. Almost all reflect on their learning well and make appropriate decisions
about their activities. They take on responsibilities with enthusiasm, for example as
‘helpwr heddiw’ during snack times.

With very few exceptions, children behave extremely well and are considerate and
courteous towards each other and adults. Nearly all children relate very well to one
another and demonstrate increasing levels of independence. For example, in the
forest school, children make decisions about how they want to work and what
resources they want to use when making food for the bird feeders.

As a result of the school’s highly effective links with parents and the community,
nearly all children acquire an excellent range of personal and social skills which
prepare them well for the next stage in their learning and for life outside school. Most
children develop high levels of self-esteem and confidence.

Most children have a secure understanding of how to keep healthy. They brush their
teeth regularly after snack times and engage enthusiastically in physical activity. All
children have a close relationship with members of staff and they trust them to look
after them at all times. Children in the school feel safe and free from harm.
Attendance for 2012-2013 at around 82% is slightly lower than at the time of the
previous inspection. Nearly all children arrive punctually.

Key Question 2: How good is provision? | Excellent

Learning experiences: Excellent

All staff plan meticulously to meet the needs of individual pupils, particularly those
performing at a level below their chronological age. The daily after school planning
sessions identify very effectively the next steps for children’s learning and take good
account of what the children want to learn about next. The curriculum responds well
to the requirements of the Foundation Phase and staff provide exciting and
interesting activities in all areas of learning. In the focused tasks and in the
continuous and enhanced provision, the activities encourage children to take risks
and become independent learners. Planning is detailed and systematic. As a result,
progression and continuity in children’s learning are good. The quality of staff’s
planning for outdoor learning is an important part of the school’s overall provision and
has a significant impact on children’s personal, physical and creative skills.

Provision for developing children’s communication, numeracy, ICT and thinking skills
is well planned and purposeful. For example, children can access mark-making
equipment in all activity areas and, in philosophy for children groups, staff ask
thought-provoking questions that encourage children’s thinking skills. Visits to the
locality and to various centres in Cardiff make a valuable contribution to children’s
learning and help to develop their observational, language and numeracy skills.

Staff provide many imaginative opportunities to develop children’s Welsh language
skills across the areas of learning. There is good provision for the Welsh dimension,
which effectively develops children’s understanding of Welsh culture and heritage.
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The school makes good provision for sustainable development and global
citizenship. Sustainability is an integral part of the curriculum and children begin to
understand the importance of looking after their environment. Activities such as
celebrating festivals, charity fundraising events and meetings with visitors from many
different parts of the world successfully encourage children’s understanding of the
world in which they live.

Teaching: Excellent

All staff have a very good understanding of the philosophy of the Foundation Phase
and use this to develop children’s skills, knowledge and understanding well. Staff
develop positive working relationships with children and have high expectations with
regard to their behaviour and standards of achievement. However, on a very few
occasions staff miss opportunities to extend the learning of more able pupils. All staff
ask a range of open-ended questions to encourage learning and place a very good
emphasis on children discovering and learning for themselves. Staff also use a wide
variety of resources to enhance children’s learning. Many members of staff use
incidental Welsh effectively at different times of the day to extend children’s language
skills.

Excellent processes are in place to observe, assess and track children’s progress.
Staff use this information effectively to identify children’s learning needs, particularly
those of children who are performing less well than others. The developmental
tracking tool, developed in partnership with other local nurseries, effectively records
what children can do when they start in the nursery and is used well to measure
progress. Staff's use of this tool to inform their daily planning is outstanding. All staff
provide good oral feedback to children and children are beginning to identify what
they do well and what they need to do to improve. Without exception, staff
encourage children to reflect on their own learning.

Staff keep parents informed successfully about their child’s progress through termly
consultation meetings. Parents also have beneficial opportunities to visit the nursery
to look at videos of their children working and to look at displays. The school
produces detailed end-of-year reports.

Care, support and guidance: Excellent

The school provides very good individual care for children with additional learning
needs and works closely with external agencies to ensure that children benefit from
all relevant support that is available. The pre-nursery support group is highly
effective in supporting children with additional learning needs and their families. This
early intervention work ensures that the children settle quickly when they arrive in
nursery and that the nursery meets their needs outstandingly well from the outset.
Detailed individual education plans identify appropriate targets for children and
teachers review and share these with parents on a regular basis. Effective
programmes, such as the listening group, provide very good support for children with
specific needs.

Children’s wellbeing is at the heart of the school and staff provide exceptional
opportunities for pupils to develop their independence, confidence and self-esteem.
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The school successfully fosters children’s spiritual, moral, social and cultural
development through the learning experiences it offers. It hosts various multi-cultural
events, such as food days when parents bring a variety of foods to the nursery and
share these with the children.

The school’s arrangements for safeguarding meet requirements and give no cause
for concern. All necessary health and safety procedures are in place. The school
makes appropriate arrangements for promoting healthy eating and drinking. All
children eat healthily during snack times, clean their teeth and partake eagerly in
daily physical exercise.

Learning environment: Good

The nursery is an inclusive community, where children have equal access to the
areas of learning and the activities provided. As a result, children feel valued and
respected regardless of their gender, ethnicity or background. There is a strong
emphasis on developing positive and tolerant attitudes and ensuring that children
and staff are free from harassment.

There is a sufficient range of good quality resources for the areas of learning. Visits
to the locality help children to develop a sense of curiosity and an impressive range
of visitors from the community and abroad helps to broaden children’s knowledge
and understanding of the world around them.

Classrooms and work areas contain attractive displays and examples of recent
children’s work, which support the children’s learning well.

The school has successfully developed its outside area to create a stimulating and
rich learning environment that enhances children’s learning and extends their skills
successfully. This provision is a strength of the school. The accommodation and site
are well maintained and secure.

| Key Question 3: How good are leadership and management? | Good

Leadership: Good

The headteacher is a dynamic leader with a clear vision, which is based on ensuring
high standards and children’s happiness and wellbeing. She succeeds in conveying
this vision successfully to staff, children, parents and governors. All members of staff
share a common vision and a strong commitment to tackling disadvantage and
narrowing the gap in children’s achievement.

The school is an orderly and caring community and it has clear structures and
policies that contribute successfully towards realising its objectives. All members of
staff have detailed job descriptions that identify their roles and responsibilities clearly.
The strong sense of working together as a team is one of the school’s strengths.
However, the headteacher is the only member of staff with leadership
responsibilities. This means that leadership cannot always be distributed well
enough.
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The school responds successfully to local and national priorities. The school’'s
implementation of the Foundation Phase is very effective in improving children’s
standards and wellbeing. The school responds swiftly to other national priorities. For
example, it is already incorporating relevant aspects of the Literacy and Numeracy
Framework into its plans.

Governors support the school well. They visit the school when they can and many
have specific curricular areas of interest. However, they are not fully involved in the
self-evaluation process and in monitoring the school’s progress.

Improving quality: Excellent

The school has a robust self-evaluation process that involves all staff and is based
on a planned schedule of monitoring activities. The school effectively gathers
appropriate first-hand evidence from a range of sources. Staff proactively seek the
opinions of children, parents and the community. This enables them to make an
informed assessment of the school’s strengths and areas for improvement. Over
time, the school has used the outcomes of monitoring activities exceptionally well to
inform their priorities and bring about lasting improvements in children’s standards
and in staff's understanding of the key principles of the Foundation Phase and early
childhood development.

The school improvement plan and self-evaluation report are comprehensive, detailed
documents, which contain relevant targets to take the school forward. Teachers
produce effective action plans for the areas of learning, based on classroom
observations, children’s achievements and staff’'s evaluations of planning. These
make a beneficial contribution to the school improvement plan. The school’s plans
for improvement focus clearly on the national priorities of closing the gap in
attainment for children living in social deprivation, literacy and numeracy. One of the
most notable features of the school’s approach to improvement planning is how well
all staff monitor progress towards targets and how leaders amend actions and
priorities in light of ongoing evaluations and feedback.

The school has made good progress in addressing most of the recommendations
from the previous inspection, but attendance remains an improvement priority.

Partnership working: Excellent

The school is an important part of the local community. It has an exceptionally well
managed strategy that ensures close co-operation between the school and a wide
range of active community partners, including local nursery schools, adult education
services, outreach teams, health visitors, social services, youth organisations and
community police officers. This enables the school to tackle the effects of social
disadvantage very effectively.

The school values its excellent partnership with parents, who greatly appreciate the
way in which the school listens and responds to their concerns. All parents express
extremely positive views about the school.



A report on Tremorfa Nursery School
December 2013

An outstanding feature of the provision is the employment of a community outreach
worker, who provides a range of invaluable services and establishes very strong links
with parents and the community at large. The school also hosts a community cafe
and baby talk sessions, where parents can meet and discuss their children’s needs
as they prepare for nursery education.

There are very close links with a number of local businesses enabling the school to
secure valuable additional resources for children, such as the outdoor clothing, which
means that children can access outside learning areas during all weathers.

The school has very strong partnerships with other similar schools through
well-established professional learning communities and it shares examples of its
practice with others on a regular basis. Over recent years, many practitioners and
foreign visitors have come to observe the school’s excellent outreach and community
work and their excellent provision.

Resource management: Good

The school is generously staffed with well-qualified, experienced teachers and
teaching assistants, all of whom play an important role in children’s learning. Good
use is made of their expertise to deliver the Foundation Phase successfully.

The school manages its arrangements for teacher’s planning, preparation and
assessment time well and these arrangements affect children’s standards positively.

All staff, including the caretaker and clerk, are involved in performance management
procedures. They have relevant targets linked to the school improvement plan and
their professional development needs.

The school is a successful professional learning community, which enables staff to
develop and share their knowledge and expertise to support teaching. There are
effective networks of professional practice with schools and other partners, which
have a positive effect on children’s standards and wellbeing.

The school has rigorous budgeting arrangements and expenditure links closely to the
school’s priorities and plans. The headteacher and governors monitor funding
carefully.

Learning resources are plentiful, of good quality and managed carefully to ensure
that they are suitable for the needs of all children.

The school provides exceptionally well for its children and as a result most children
make good progress and achieve well. Overall, the school provides good value for
money.
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Commentary on performance data

There is no local or comparative data for nursery schools.




Appendix 2

Stakeholder satisfaction report

Responses to learner questionnaires

Primary Questionnaire (Overall)

The number of responses received were fewer than 10. No data will be shown.

Responses to parent questionnaires

denotes the benchmark - this is a total of all responses since September 2010.
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Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1 Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |45 5-6 6-7 7-8 8-9 9-10 |10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 |[Y12 Y13

Ages | 11-12 | 12-13 |13-14 | 14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3 to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11



http://www.estyn.gov.uk/

Glossary of terms — Primary

Foundation Phase indicator (FPI)

Progress in learning through the Foundation Phase is indicated by outcomes (from
outcome 1 to outcome 6).

The Foundation Phase indicator (FPI) relates to the expected performance in three
areas of learning in the Foundation Phase:

e literacy, language and communication in English or Welsh first language
e mathematical development; and
e personal and social development, wellbeing and cultural diversity.

By the end of the Foundation Phase, at the age of seven, pupils are expected to
reach outcome 5 and the more able to reach outcome 6.

Pupils must achieve the expected outcome (outcome 5) in the three areas above to
gain the Foundation Phase indicator.

The core subject indicator (CSI)
Progress in learning through key stage 2 is indicated by levels (level 1 to level 5).

The core subject indicator in key stage 2 relates to the expected performance in the
core subjects of the National Curriculum:

e English or Welsh first language
e mathematics; and
e science

By the end of the key stage 2, at the age of 11, pupils are expected to reach level 4
and more able pupils to reach level 5.

Pupils must gain at least the expected level (level 4) in the three core subjects to gain
the core subject indicator.

All-Wales Core Data sets

Inspection reports may refer to a school’s performance relative to a family of schools
or to schools with a broadly similar proportion of pupils entitled to free school meals.

In relation to free school meals, schools are placed into one of five bands according
to the three-year trend in the proportion of pupils entitled to free school meals in the
school. The school’s performance is then placed into quartiles (from the top 25% to
the bottom 25%) in relation to how well it is doing compared with other schools in the
same free school meal band.




The Welsh Government created the families of schools (typically a group of 11
schools) to enable schools to compare their performance with that of similar schools
across Wales. The composition of the families draws on a number of factors. These
include the proportion of pupils entitled to free school meals and the proportion living
in the 20% most deprived areas of Wales. They also draw on the proportion of pupils
with special education needs at school action plus or with a statement of special
educational needs, and pupils with English as an additional language.



