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Context

St Florence Voluntary Controlled Church in Wales Primary School is in the village of
St Florence just north of Tenby in Pembrokeshire. The school primarily serves the
village and the immediate locality, but about 40% of pupils travel to school from a
wider area.

There are 85 pupils aged four to 11 at the school. There are three mixed-age
classes and a reception class. Nearly all pupils’ ethnicity is white British. A very few
pupils speak English as an additional language. No pupils speak Welsh as a first
language at home.

Around 13% of pupils are entitled to receive free school meals, a figure that is below
the county and national averages. The school has identified around 7% of pupils as
having additional learning needs and a very few pupils have a statement of special
educational needs.

The school’s last inspection was in March 2008. The headteacher has been in post
since September 1998.

The individual school budget per pupil for St Florence Voluntary Controlled Primary
School in 2013-2014 means that the budget is £3,750 per pupil. The maximum per
pupil in the primary schools in Pembrokeshire is £6,304 and the minimum is £3,270.
St Florence Voluntary Controlled Primary School is 34th out of the 61 primary
schools in Pembrokeshire in terms of its school budget per pupil.
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Summary
The school’s current performance Good
The school’s prospects for improvement Good

Current performance

The school’s current performance is good because:

¢ pupil performance at the expected levels compares favourably with the family of
schools’ averages in most years;

most pupils’ listening and speaking skills are very good;

nearly all pupils are well motivated and keen to learn;

pupils behave well, and are polite and courteous;

the overall quality of the teaching is good;

the school offers pupils a range of interesting learning experiences; and

staff provide pupils with effective care and support.

Prospects for improvement

The school’s prospects for improvement are good because:

¢ the headteacher has a secure understanding of the school’s needs and is
committed to further improvement;

¢ all staff work well together as an effective team;

e governors support and challenge the school effectively;

¢ the self-evaluation procedures identify and prioritise relevant areas for
improvement;

e the improvement plan provides an appropriate structure for moving the school
forward; and

¢ the wide range of partnerships have a beneficial impact on pupils’ education and
wellbeing.
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Recommendations

R1 Improve pupils’ Welsh language skills
R2 Improve attendance
R3 Improve planning to develop pupils’ skills progressively across the curriculum

R4 Develop the opportunities for pupils to evaluate their progress and identify the
next steps in their learning

R5 Improve the procedures for keeping parents/carers informed about their
children’s progress and attainment

What happens next?

The school will draw up an action plan that shows how it is going to address the
recommendations. The local authority will monitor the school’s progress.
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Main findings

| Key Question 1: How good are outcomes? | Good

Standards: Good

Most pupils start school with the range of skills normally expected for their age.
Nearly all pupils make good progress from their starting-points.

Across the school, most pupils’ listening and speaking skills are very good. Most
pupils can recall previous work and build on this appropriately when introduced to
new topics. In the Foundation Phase, most pupils speak confidently and use a good
range of vocabulary when discussing their work. In key stage 2, nearly all pupils are
keen to contribute to class discussion. They speak confidently and fluently when
answering questions and expressing their opinions.

In the Foundation Phase, most pupils read with developing fluency, demonstrating
sound phonic strategies to work out unfamiliar words. The majority of pupils discuss
the characters and events in their books with good understanding. In key stage 2,
most pupils read accurately and with good expression. They talk knowledgably
about their favourite books, characters and authors. More able pupils refer to
specific examples to support their views. Most pupils use their reading skills
effectively to gather information from a range of sources.

In the Foundation Phase, most pupils write with increasing independence for different
purposes. They spell and punctuate with developing accuracy. In key stage 2, most
pupils write effectively in a variety of forms. They use their spelling and punctuation
skills accurately overall. By the end of the key stage, many pupils write in a range of
styles producing extended pieces of work of a good standard.

In the Foundation Phase, most pupils can name, order and use number accurately in
their activities. They have a good knowledge of the characteristics of shapes and
can tell the time accurately on the hour and half hour. They collect, record and
interpret data appropriately in their mathematics lessons. For example, most pupils
compile accurate block graphs and discuss their findings well when investigating
pupils’ favourite colours.

In key stage 2, nearly all pupils have a secure understanding of number facts and
processes. They use different forms of measurement and correct terms accurately
when discussing and recording their work. Pupils can collect and represent data
effectively in number tasks in mathematics lessons. Most pupils apply their number
skills appropriately in aspects of their work in science and geography, but they do not
extend these skills consistently in tasks across the curriculum.

Across the school, pupils demonstrate good attitudes to learning Welsh. Most pupils
understand and respond accurately to greetings and instructions. The majority of
pupils are developing a basic vocabulary and knowledge of simple sentence
patterns, which they use appropriately to answer questions and to record their tasks
in lessons. In key stage 2, many older pupils read simple texts with good
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understanding. Overall, pupils do not build on their basic skills and vocabulary
enough as they move through the school.

Pupil cohorts in some years are small. This factor together with the percentage of
pupils who have additional learning needs can have a significant effect on the
school’s overall performance from one year to the next.

In 2013, the percentage of seven-year-old pupils who achieved the expected
outcome (outcome 5) at the end of the Foundation Phase was above the average for
the family of schools. In comparison with similar schools, the school was in the top
25% in all three assessed areas of learning. The percentage of pupils who attained
the higher-than-expected outcome (outcome 6) placed the school in the bottom 25%
in literacy and in the lower 50% in mathematical development.

Over a period of four years, the percentage of pupils at the end of key stage 2 who
achieved the expected level (level 4) in English, mathematics and science
demonstrates an upward turn and has been above the average for the family of
schools over the last two years. In comparison with similar schools, pupil
performance in 2013 was in the top 25% in science and in the lower 50% in English
and mathematics. At the higher- than- expected level (level 5+), the school’s
performance was in the upper 50% in mathematics and science and in the lower 50%
in English.

Wellbeing: Adequate

Pupils feel happy and safe in school. They have a secure knowledge and positive
attitudes towards healthy living and eating and of the value of physical education and
fitness.

Pupils’ behaviour is very good. Nearly all pupils are enthusiastic and keen to learn.
They work constructively with others in pairs and groups. Pupils are developing their
skills in assessing their own learning and progress. However, pupils’ involvement in
planning topics and activities is at an early stage of development.

Most pupils play an active part in school life. Members of the school council
understand their roles and fulfil their responsibilities effectively. They liaise with the
governing body and contribute well to decisions on issues such as purchasing
additional play equipment.

Pupils develop a suitable range of social skills, which prepares them effectively for
life outside the school. They contribute well to activities in the community, including
church projects, fundraising, music and sports events. They benefit from links with a
range of organisations and with individuals who contribute to aspects of the
curriculum. The links with local businesses, for example, support pupils’ enterprise
projects appropriately.

Pupils’ attendance over the last five years has been relatively weak compared with
similar schools. Over the last two years, pupils’ attendance has placed the school in
the bottom 25% when compared with similar schools. The school was in the lower
50% for the two previous years. Pupils’ punctuality is good.
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| Key Question 2: How good is provision? | Good

Learning experiences: Good

The school offers pupils a broad and balanced curriculum that meets statutory
requirements. A wide range of extra-curricular visits and activities enriches the
curriculum and enhances the school’s provision.

Teachers plan collaboratively across the school and offer pupils interesting learning
experiences that engage and motivate most pupils well. In the Foundation Phase
and in key stage 2, short term planning is thorough with a good focus on providing
learning opportunities through practical activities.

Teachers’ planning caters well for the needs of specific groups of pupils particularly
in language and mathematics lessons. Pupils with additional learning needs receive
effective support and personalised programmes, when required.

Teachers plan systematically to develop pupils’ literacy and mathematical skills,
which promotes consistency across the school. Staff are beginning to incorporate
the requirements of the Literacy and Numeracy Framework into their planning. There
are effective opportunities for pupils to apply their ICT skills in specific tasks in many
subjects. However, there are too few opportunities to develop pupils’ skills
progressively across the range of subjects.

Provision for Welsh engages pupils’ interests, but planning to promote continuity in
pupils’ language skills across the school is less consistent. There is effective
provision to develop pupils’ knowledge of the heritage and culture of Wales, for
example through visits to places of historical interest and the contribution of visitors
to the curriculum. The involvement of a local author and historian in specific projects
on the history and customs of Wales is a successful initiative.

The school provides well for education for sustainable development. Teachers use
visits and activities effectively to develop pupils’ understanding of the impact they
have on the environment. There is appropriate provision for pupils to learn about
global citizenship as part of their topics and through specific projects.

Teaching: Good

Teachers have good subject knowledge, which they use appropriately to plan
provision for pupils of different ages and abilities within classes. They use an
appropriate range of teaching strategies and resources that ensures that nearly all
pupils are actively involved in their learning. Most lessons develop at a good pace
and there are regular opportunities for pupils to share and develop ideas through
effective partner and group work. Teachers use effective questioning techniques that
encourage pupils to contribute to discussion and extend their learning. In a very few
sessions where shortcomings are evident, learning obectives are unclear and tasks
do not extend the more able pupils enough.

Teachers and support staff collaborate well and create a supportive learning
environment for pupils in all classes.
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The school has appropriate systems to track pupils’ progress and achievement
across the school. There is good use of this information to monitor pupils’ progress
and wellbeing.

Teachers mark pupils’ work regularly and pupils respond well to teachers’ oral
feedback. The quality of teachers’ written comments has improved recently and
pupils now receive clear guidance on what they need to do to improve. There are
appropriate opportunities for pupils to assess their own work and to set their personal
targets. However, there are not enough opportunities to develop pupils’ skills
consistently.

Annual reports to parents on their children’s progress are detailed and informative.
They meet statutory requirements.

Care, support and guidance: Good

The school is a caring and supportive community. There is good attention to
developing pupils’ knowledge of the benefits of a healthy lifestyle, including regular
exercise. The school has appropriate arrangements for promoting healthy eating and
drinking.

The school promotes pupils’ social, moral and cultural development well. There is a
successful focus on developing pupils’ understanding of values, such as caring for
others and treating people fairly, through personal and social education,
cross-curricular work, and fund-raising activities.

The school’s arrangements for safeguarding pupils meet requirements and give no
cause for concern. The headteacher and governing body have put suitable
arrangements in place to seek to improve attendance levels.

The school collaborates well with a range of specialist services, such as the police
and health services, to enhance the support and guidance it gives to pupils.

There is effective provision to support pupils with additional learning needs. Staff
identify pupils’ needs at an early stage and put in place appropriate support. They
track and monitor pupils’ progress well and this influences pupils’ individual education
plans appropriately. Teachers and support staff make constructive use of
intervention programmes, which have a positive impact on pupils’ progress
particularly in developing their literacy and numeracy skills.

Learning environment: Good

The school is effective in promoting a happy and caring ethos. There is a strong
emphasis on ensuring equality of provision, inclusion and access to all areas of the
curriculum.

The accommodation is sufficient for the number of pupils on roll and is generally
well- maintained. The building of a new classroom, developing the outdoor area in
the Foundation Phase and relocating the school library have improved the learning
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opportunities for pupils. Most teaching areas are bright and attractive with interesting
displays of pupils’ work.

There are sufficient resources of good quality. The school library and classrooms
include a suitable range of books, materials and ICT resources to support the
teaching and learning.

The grounds are spacious and include hard surfaced playgrounds and extensive
green areas. The on-going development of the grounds extends the learning
opportunities for pupils.

| Key Question 3: How good are leadership and management? | Good

Leadership: Good

The headteacher has a secure understanding of the school’s needs and is committed
to further improvement. He has established a strong team spirit in the school, where
all staff work purposefully together to improve pupil outcomes and ensure their
wellbeing. Teaching and support staff roles are clearly defined and all undertake
their responsibilities effectively. Staff meetings focus appropriately on discussing
curriculum matters and pupils’ standards of achievement.

Performance management arrangements are appropriate. Staff have professional
development targets that link well to the priorities of the school improvement plan.
Support staff have annual appraisal meetings and undertake relevant training,
especially in relation to literacy and numeracy.

The governing body is very supportive and has a good understanding of the school’s
strengths and areas for development. Many governors visit the school regularly to
support pupils’ learning. Governors work well in partnership with staff to monitor
standards and aspects of provision. More experienced governors act effectively as
critical friends and hold the school appropriately to account.

The school pays suitable attention to national and local priorities. The school’s
improvement plans focus appropriately on incorporating the Literacy and Numeracy
Framework into planning to raise standards further. The school works closely with
the local family of schools in sharing good practice and information, which extends
teachers’ skills and improves outcomes for pupils.

Improving quality: Good

The school uses a wide range of appropriate first-hand evidence to identify strengths
and areas for development. These include monitoring reports from senior leaders in
the school, local authority reports and reviews from external agencies. The

self- evaluation processes include gathering the opinions of governors, staff and
pupils. The school council has responsibility for gathering the views of pupils and
they undertake this task conscientiously and effectively. The process of collecting
the views of parents is less developed. The self-evaluation report is an honest
account of the quality of provision and standards in the school.
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The outcomes of the self-evaluation report inform the school improvement plan
appropriately. The plan has a manageable number of priorities, which focus suitably
on improving outcomes and provision. It contains clear success criteria and suitable
timescales for achieving targets. All members of staff are involved in delivering the
actions to achieve the targets.

Senior members of staff and governors collaborate well in monitoring and evaluating
progress at regular intervals to ensure the successful implementation of the
improvement plan. The school is making appropriate progress in addressing many
suitable targets, including improving provision for pupils with additional learning
needs. Progress is more uneven in developing pupils’ Welsh skills.

Partnership working: Good

Nearly all parents are supportive of the school. As a group, they have supported the
school well in seeking improvements to the accommodation and outdoor learning
areas. These improvements have had a positive impact on pupils’ learning
experiences. Nearly all parents believe that their child is making good progress in
school. However, a minority do not feel that the current consultation procedures
keep them sufficiently well informed about the progress their child is making.

The school plays a central role in the community and this develops pupils’
understanding of their role as citizens well. Pupils visit the local church and luncheon
club, and members of the community regularly visit the school to support pupils with
their reading activities. The productive links with local businesses and agencies,
such as the Pembrokeshire National Park, extend pupils’ learning experiences
appropriately.

The school works well in partnership with the local authority, social services and
health authority to support pupils’ learning and wellbeing.

There are effective links with the local cluster of schools. The transition planning
from primary to secondary school is a particular strength. Pupils benefit from well-
planned activities that have a positive impact on their wellbeing and ensure smooth
transition to the next phase of their education. The regular cluster meetings to
moderate pupils’ work ensure consistency in assessment of pupils’ attainments.

Resource management: Good

The school has sufficient well-qualified and experienced teaching and support staff.
The ratio of adults to pupils is very favourable. The deployment of staff ensures
efficient delivery of the curriculum and support for all pupils. However, the
deployment of staff in registering pupils is not always appropriate. The school has
suitable arrangements in place for providing preparation, planning and assessment
time for teachers.

The school pays due attention to the continuous professional development needs of
all staff and participates productively in local networks of school practice. A recent
example is the effective collaboration to develop a thinking skills programme. The school is
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involved in two professional learning communities for literacy and numeracy. These activities
contribute to improving standards further in the school.

The school manages its accommodation and resources well. There is effective use of
the well-stocked library and of the recently built extension to the Foundation Phase to
support learning. There is regular use of communal areas such as the school hall for
practical activities including art, music, cooking and additional reading activities.

The headteacher and governors have thorough arrangements for managing the
budget, and expenditure links well with the school’s plans for improvement. The
governing body’s finance sub-committee meets regularly, and in partnership with the
local authority’s finance officer, members monitor expenditure carefully. They make
best use of all available funds to ensure that provision supports pupils’ learning
appropriately.

The good progress of pupils allied to the quality of provision indicates that the school
provides good value for money.
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Appendix 1

Commentary on performance data

Pupil cohorts in some years are small. This factor together with the percentage of
pupils who have additional learning needs can have a significant effect on the
school’s overall performance from one year to the next.

In 2013, the percentage of seven-year-old pupils who achieved the expected
outcome (outcome 5) in language, literacy and communication skills, mathematical
development, and personal and social development shows an upward turn and is
above the average for the family of schools. In comparison with similar schools, the
results place the school among the top 25% in all the assessed learning areas.

The percentage of pupils who attained the higher than expected outcome (outcome
6) is below the family averages in literacy, and in mathematical development.
Outcomes are above the family average in personal and social development. When
compared with similar schools, the results place the school among the lower 50% in
mathematical development and in personal and social development, and in the
bottom 25% in literacy.

Over a period of four years, the percentage of pupils who achieved the expected
level (level 4) at the end of key stage 2 in English, mathematics and science
demonstrates an upward turn. In the last two years, pupil performance was above
the family average in all core subjects. In comparison with similar schools, pupil
outcomes vary between the top 25% and lower 50% in English, and the top and
bottom 25% in mathematics. In science, pupil outcomes are in the top 25% in most
years.

Over the last four years, the percentage of pupils who achieved the higher than
expected level (level 5+) fluctuates in relation to family averages. Outcomes in
English place the school in the upper 50% of similar schools in most years. In
mathematics and science, outcomes range between the top 25% and the lower 50%.

There is no consistent pattern in the difference between the performance of boys and
girls or between pupils entitled to free school meals and their peers.
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Stakeholder satisfaction report

Responses to learner questionnaires

Primary Questionnaire (Overall)

denotes the benchmark - this is a total of all responses since September 2010.
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Responses to parent questionnaires

denotes the benchmark - this is a total of all responses since September 2010.
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Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1 Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |45 5-6 |6-7 7-8 8-9 9-10 | 10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 Y12 Y13

Ages | 11-12 |12-13 | 13-14 |14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3 to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11




Glossary of terms — Primary

Foundation Phase indicator (FPI)

Progress in learning through the Foundation Phase is indicated by outcomes (from
outcome 1 to outcome 6).

The Foundation Phase indicator (FPI) relates to the expected performance in three
areas of learning in the Foundation Phase:

¢ literacy, language and communication in English or Welsh first language;
e mathematical development; and
e personal and social development, wellbeing and cultural diversity.

By the end of the Foundation Phase, at the age of seven, pupils are expected to
reach outcome 5 and the more able to reach outcome 6.

Pupils must achieve the expected outcome (outcome 5) in the three areas above to
gain the Foundation Phase indicator.

The core subject indicator (CSl)
Progress in learning through key stage 2 is indicated by levels (level 1 to level 5).

The core subject indicator in key stage 2 relates to the expected performance in the
core subjects of the National Curriculum:

e English or Welsh first language;
e mathematics; and
e science.

By the end of the key stage 2, at the age of 11, pupils are expected to reach level 4
and more able pupils to reach level 5.

Pupils must gain at least the expected level (level 4) in the three core subjects to gain
the core subject indicator.

All-Wales Core Data sets

Inspection reports may refer to a school’s performance relative to a family of schools
or to schools with a broadly similar proportion of pupils entitled to free school meals.

In relation to free school meals, schools are placed into one of five bands according
to the three-year trend in the proportion of pupils entitled to free school meals in the
school. The school’s performance is then placed into quartiles (from the top 25% to
the bottom 25%) in relation to how well it is doing compared with other schools in the
same free school meal band.




The Welsh Government created the families of schools (typically a group of 11
schools) to enable schools to compare their performance with that of similar schools
across Wales. The composition of the families draws on a number of factors. These
include the proportion of pupils entitled to free school meals and the proportion living
in the 20% most deprived areas of Wales. They also draw on the proportion of pupils
with special education needs at school action plus or with a statement of special
educational needs, and pupils with English as an additional language.



