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Context

Llanyrafon Primary School is a community school in a mainly residential area of
Cwmbran in the county borough of Torfaen. There are 369 pupils on roll between the
ages of four and 11 years. Currently, 64% of pupils come from out of the catchment
area.

Currently, around 5% of pupils are entitled to free school meals. Nearly all of the
pupils come from homes in which the predominant language is English.
Approximately 31% of pupils are on the school’s additional learning needs register
and a very few have a statement of special educational needs.

The headteacher was appointed in 2004 and was in post when the school was last
inspected in January 2008. The school currently has an acting deputy headteacher.

The individual school budget per pupil for Llanyrafon Primary School in 2013-2014
means that the budget is £2,854 per pupil. The maximum per pupil in the primary
schools in Torfaen is £5,481 and the minimum is £2,854. Llanyrafon Primary School
Is 29th out of the 29 primary schools in Torfaen in terms of its school budget per

pupil.
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Summary
The school’s current performance Good
The school’s prospects for improvement Good

Current performance

The school’s current performance is good because:

¢ many pupils make significant progress in developing their reading and oracy
skills across the curriculum;

¢ many pupils make good progress in mathematics and apply their numeracy
skills confidently and consistently across all areas of learning;

e pupils’ social and life skills are outstanding;

¢ staff ensure that individuals and groups of pupils are treated with respect and
are provided with valuable learning experiences and opportunities to make
progress;

e the school has well-established and detailed systems for tracking and
recording pupils’ progress; and

e the headteacher provides a clear vision that focuses primarily on the wellbeing
of pupils and supporting staff in delivering improvements for the school.

Prospects for improvement

The school’s prospects for improvement are good because:

e itis a strong learning community, which has a significant effect on pupils’
learning and experiences;

e pupils set challenging targets for themselves, which lead to raising standards;

e the headteacher and senior management team collaborate well in setting the
strategic priorities for the school;

e governors have a sound knowledge of the school’s current priorities; and

e the areas for development identified through self-evaluation are accurate and
inform school development planning well.
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Recommendations

R1 Raise standards of extended writing across the curriculum in both key stages
R2 Raise standards of pupils’ Welsh second language in key stage 2

R3 Ensure that marking helps pupils to understand what they need to do in order to
improve their work

R4 Focus monitoring more sharply on raising standards

R5 Ensure that leaders and mangers challenge and evaluate strengths more
critically and robustly

What happens next?
The school will draw up an action plan which shows how it is going to address the

recommendations. Estyn will invite the school to prepare a written case study,
describing the excellent practice identified during the inspection.
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Main findings

| Key Question 1: How good are outcomes? | Good

Standards: Good

Nearly all pupils are enthusiastic learners who work conscientiously to make solid
and consistent progress in their knowledge and understanding within a range of
curriculum areas. Many pupils develop as confident and independent learners and
show perseverance in their work. These pupils have a comprehensive range of
knowledge and they show understanding that is appropriate to their age and ability.

Almost all pupils in the Foundation Phase develop into enthusiastic readers, and
many older pupils read fluently, accurately and with very good expression. The
majority of pupils use phonic skills well to read new words and they can find key
information successfully from reference books. The standard of oral skills of many
pupils in the Foundation Phase is good. Many express their ideas clearly and
sensibly during activities in both formal and informal contexts, often using a broad
and rich vocabulary.

Many pupils in the Foundation Phase are able to use different writing styles for
various purposes. A minority of the more able pupils are beginning to maintain,
develop, and extend their ideas when presenting imaginative pieces. However, a
majority of pupils’ ability to write extended pieces of work across a range of learning
areas is underdeveloped. By the end of the Foundation Phase, the standard of
presentation and handwriting of a minority is inconsistent.

Many pupils in key stage 2, make significant progress in their ability to develop their
reading and oracy skills across the curriculum. Most pupils read fluently and the
many pupils use intonation very effectively to convey meaning. Many pupils discuss
the content of books intelligently, and express and justify their opinions on events
and favourite characters confidently. The majority use a range of reading strategies
successfully to discover information in books and websites. By the end of key stage
2, the standard of many pupils’ oracy skills is exceptional. Many pupils participate
effectively as facilitators during regular group discussions and most pupils convey
and justify decisions and opinions maturely and fluently.

Many pupils structure their writing effectively and write in different styles during
focused English lessons. They use extended vocabulary and expressions, and vary
sentences appropriately. However, only a minority of pupils display extended writing
skills across different areas of the curriculum. As a result, a majority of key stage 2
pupils do not make sufficient progress in developing their extended writing skills.

Many pupils make good progress in mathematics and apply their numeracy skills
confidently and consistently across all areas of learning. Most pupils in the
Foundation Phase identify, order and use money confidently. By the end of the
Foundation Phase, most understand tens and units and have a solid understanding
of place value, two dimensional shapes, simple lines of symmetry and basic
measures. Most pupils’ number skills develop well from an early age.
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Many pupils in key stage 2, collect, interpret and present relevant data in different
subjects effectively. Pupils respond very well to business-related problem solving
and use numeracy skills effectively to estimate and calculate costs and to work out
profit. Many pupils’ standard of thinking and problem-solving skills is good and they
apply these appropriately to new situations.

Almost all pupils across the school make very good progress in developing their
information and communication technology (ICT) skills. Older pupils use video
conferencing technology independently to communicate effectively with pupils in
other countries to develop their literacy skills.

Considering that nearly all pupils have very little or no knowledge of Welsh when they
enter the school, the majority of pupils in the Foundation Phase make appropriate
progress in learning the language and display a positive attitude towards Welsh.
However, most pupils do not maintain this progress throughout key stage 2. Many
are eager to convey simple personal information and respond appropriately to
instructions. A few older pupils use simple individual sentence structures in their
written work. However, most pupils’ Welsh second language reading skills are
underdeveloped. Nearly all pupils have an appropriate awareness of Welsh culture.

Over the last two years, performance in the Foundation Phase at the expected
outcome 5 in literacy means that the school has remained in the higher 50% when
compared to similar schools. The performance of pupils in mathematical
development also placed the school in the higher 50% of similar schools in 2012.
However, in 2013, performance fell, moving the school to the lower 50%. Pupils’
achievement at the higher outcome (outcome 6) over the past two years has placed
the school in the higher 50% in mathematical development. However, performance
in literacy has fallen, moving the school from the higher 50% of schools in 2012 to
the bottom 25% in 2013.

In key stage 2, performance at the expected level 4 has varied over the last four
years when compared to that of similar schools. Performance in English and
mathematics has varied, moving the school between the higher and lower 50% of
similar schools. The school’s performance in science has placed the school in the
top 25% of similar schools for the past two years. However, the performance of more
able pupils at level 5 has fallen over the past three years and, in 2013, the school
was in the lower 50% for all three subjects.

Wellbeing: Excellent

Nearly all pupils enjoy attending school. They feel safe and are confident that they
know whom to turn to for support if necessary. Pupils of all ages have a good
understanding of how to remain healthy and they understand that healthy foods have
a beneficial effect. Many take part in the rich variety of extra-curricular and sporting
clubs on offer. They enjoy these activities, which have a positive impact on their
wellbeing.

Pupils know that staff will listen to their views and take them seriously. The school
responds well to the ideas that come from the pupils’ council and eco council.
Members have regular opportunities to express an opinion, to develop ideas and to
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discuss maturely and openly when contributing to decisions about the life and work of
the school.

Pupils’ social and life skills are outstanding. They display these skills very well in
their regular involvement in business-related projects. As a result, pupils’ oral skills
are of a very high level and they actively engage in purposeful writing tasks. They
display a very high level of engagement in nearly all classes. These regular and
challenging business-related projects, as well the ‘Money Week’ and the involvement
of pupils in a local credit union, ensure that many pupils have an excellent
understanding of many aspects of financial planning.

Many pupils participate in a wide variety of community events, such as music
festivals, dance festivals, and sporting competitions. These help develop pupils’
self-confidence and cultural awareness as well as their creative, social, and
collaborative skills.

Attendance has remained consistently in the higher 50% when compared with that of
similar schools over the last two years.

Key Question 2: How good is provision? | Good |

Learning experiences: Good

The school offers a wide range of activities that challenge and enrich pupils learning.
Nearly all staff in different year groups plan together effectively. This ensures that
they meet all curriculum requirements. Pupils benefit from the extensive range of
extra-curricular activities and they are encouraged to participate in local, regional,
and national competitions.

Pupils undertake a good range of educational visits that develop their knowledge and
understanding of Welsh heritage. Year 6 pupils participate in a residential visit where
the activities develop team-building skills well through physical and mental
challenges. The school plans many useful opportunities for pupils to develop
business related skills including participation in a local credit union club. These
enterprise projects are a strength of the school and have a very positive impact on
developing pupils’ oral skills.

Teachers plan systematically for the development of pupils’ skills in literacy,
numeracy and ICT. However, the provision for developing pupils’ Welsh second
language skills across the school lacks structure. Many teachers are not confident
enough to use incidental Welsh effectively to enable pupils in key stage 2 to develop
their skills progressively as they move from class to class.

All pupils in the reception class benefit musically, personally and socially from regular
and active participation in violin and cello lessons. The school encourages older
pupils of all abilities to develop their musicality further through a good range of
additional music activities. This is a strong feature of the school.

The school provides good opportunities for pupils to develop their knowledge of
education for sustainable development and global citizenship. Regular video
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conferencing links with other countries provide good opportunities for developing
pupils’ global awareness. The school has a well-established eco group that actively
encourages the whole school to become involved in recycling and conserving
energy.

Teaching: Good

The good standard of teaching across the school and the positive working
relationships between pupils and staff ensure that pupils are motivated and show a
keen interest in their learning. Nearly all staff ensure that individuals and groups of
pupils are provided with valuable learning experiences and opportunities to make
progress. Teachers and support staff work effectively as a team and have high
expectations of pupils in terms of their behaviour and attitudes.

Most teachers use a good range of teaching approaches, and effective questioning
techniques provide imaginative opportunities for collaborative work for the
development of thinking skills. Most plan lessons well and clearly identify learning
objectives and success criteria that are appropriate to the pupils’ age and ability.
Nearly all lessons build upon previous learning experiences successfully and most
teachers have good up-to-date subject knowledge. Most activities ensure that nearly
all pupils are actively engaged in their learning.

The school has well-established and detailed systems for tracking and recording
pupils’ progress. These robust systems enable staff to identify pupils who need
additional support when necessary, for both learning and wellbeing. This detailed
assessment in moderated effectively and informs teachers of the next steps in
learning. Assessment for learning strategies have a positive effect on pupils’
achievement. All pupils are consistently encouraged to evaluate their own and
others’ work, and to set their own challenging targets with the support of teachers.
However, although most teachers mark pupils’ work regularly, the quality of marking
in a minority of books lacks sufficient rigour to enable pupils to know how well they
are doing. Many teachers’ written comments often exaggerate pupils’ achievement,
and do not always provide sufficient guidance on what pupils need to do to improve
their work.

End of year pupils reports and regular meetings with staff ensure that parents have a
good understanding of their child’s progress.

Care, support and guidance: Good

The school is a caring and supportive community that values every pupil. Adults and
pupils show mutual respect for each other and pupils feel comfortable to approach
staff for advice and guidance. Courtesy and good manners are prominent qualities at
the school and all members of staff foster them daily. The school promotes pupils’
spiritual, moral, cultural and social development well.

The school is successful in promoting the benefits of healthy eating, drinking and
regular exercise and supports pupils’ wellbeing effectively through the curriculum.
There are good opportunities for reflection during assemblies that have a positive
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effect on pupils’ behaviour and their spiritual development. Systems to promote
attendance and punctuality over time are effective.

Provision for pupils with additional learning needs is very good. The school’s
procedures meet the statutory requirements fully. The teachers and the special
educational needs co-ordinator identify pupils who have difficulties at an early stage.
Learning support assistants ensure that effective intervention programmes enable
pupils to catch up and progress more quickly. Staff regularly assess the progress of
pupils, and the information is used very effectively to provide further support as
needed. The co-ordinator liaises closely with external support agencies and makes
appropriate use of the specialist services, information, and guidance on offer.
Parents are well informed and are involved in setting and reviewing their child’s
individual education plans.

Arrangements for safeguarding pupils meet requirements and give no cause for
concern.

Learning environment: Good

The school has a friendly, caring and welcoming environment. Pupils and staff show
a clear pride in their school and demonstrate care and respect for one another. The
school has a warm and welcoming ethos in which the pupils feel safe and secure.
Nearly all pupils agree that the school treats them equally and fairly.

The school building is well maintained and internally bright and attractive. Many
displays celebrate pupils’ work and targets for success. Classrooms are effectively
organised into well-planned and resourced areas to support learning. Recent
investment in ICT has provided tablets that pupils use purposefully during lessons.
Staff in the Foundation Phase make effective use of open-air sheltered areas linked
to classes. However, the majority of the vast outdoor learning environment is less
well developed for creative and stimulating play.

The pupils’ ‘Forest Adventures’ club has provided solid opportunities for them to
improve this resource, constructing a new outdoor shelter whilst simultaneously
developing team working and life skills.

| Key Question 3: How good are leadership and management? | Good

Leadership: Good

The headteacher provides a clear vision that focuses primarily on the wellbeing of
pupils and supporting staff in delivering improvements within the school. The
headteacher and senior management team collaborate well in setting the strategic
priorities for the school. They take forward initiatives appropriately, for example in
reading and numeracy. Leaders and managers, especially subject co-ordinators,
identify relevant issues relating to pupil and staff performance well.

Communication channels between the senior management team and other staff are
effective. Staff meetings focus appropriately on issues relating to standards, school
priorities and responding to national initiatives, such as the literacy and numeracy
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framework. Performance management systems are appropriate and include
teachers and teaching assistants.

The governing body fulfils its statutory responsibilities and is supportive of the school.
It has a sound knowledge of the school’s current priorities and has a good
understanding of performance compared with that of other schools. Its regular
rotation of the role of chair has broadened the experience of the governing body well.
The governing body supports the headteacher in managing performance issues and
seeks clarification of any issues within school data appropriately. However, it does
not always probe the information from the headteacher robustly enough in relation to
standards or the judgements in the self-evaluation report.

The school responds appropriately to national priorities, for example in establishing
the Foundation Phase and taking forward the literacy and numeracy framework.

Improving quality: Good

The outcomes of self-evaluation provide an accurate picture of the school’s strengths
and areas for development, but there is a degree of over-generosity in the evaluation
of strong features.

Leaders and managers analyse performance data in detail. They recognise relevant
issues and put in place suitable actions to address shortcomings. The
self-evaluation processes involve scrutiny of a wide range of first-hand evidence,
including sampling of pupils’ work and teachers’ planning, and observation of
lessons. The school gathers the views of pupils and parents on its life and work
regularly through biennial questionnaires and analyses the results systematically.

Groups of teachers, alongside the headteacher, have recently begun to monitor and
to evaluate each other’s lessons. This has helped staff to share good practice and to
identify areas for development. There is effective monitoring and evaluation of
subject areas by co-ordinators. Their findings influence future strategic priorities
appropriately and highlight relevant operational issues. Overall, the lesson
observations and monitoring by subject co-ordinators tend to focus too much on the
quality of provision rather than standards achieved by pupils.

The areas for development identified through self-evaluation are accurate and valid.
They inform school development planning well. The targets within the plan are
generally appropriate and specific. They identify suitable staff and resources to take
the actions forward within appropriate timescales. However, the checking of the
implementation of action plans by the senior management team is not always
systematic enough.

Partnership working: Good

The school has developed a strong partnership with parents, who appreciate the
school’s open door policy and the ease with which they can talk to staff and discuss
any issues affecting their child. There are well-established transition arrangements
with pre-school playgroups when pupils start school. The arrangements to support
pupils in Year 6 when they transfer to the local secondary school are developing well.
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The school’s links with the local authority are sound. It engages with specialist
services when required, for example to support provision for pupils with speech and
language difficulties or hearing impairment. The links with the school improvement
service are influential in taking forward relevant initiatives in literacy and numeracy.
However, the support for Welsh second language has declined.

The school has effective business links. It has established a successful ‘Money
Week’ in all year groups with support from a national bank, and business enterprise
projects have a significant impact on developing pupils’ skills in all classes. A link
with a local credit union has helped the school to develop a successful school bank,
where pupils can learn to save their money and receive interest.

Links with other local schools are sound and support the school in moderating and
standardising its assessment of pupils’ work. The school has established a few
useful links with schools in its previous family of similar schools. These have
supported good developments in a few areas, such as developing equality impact
assessments for school policies. The video conference link with a school in America
is very good and contributes well to pupils’ awareness of different cultures. The
school supports trainee teachers from initial teacher training institutions regularly and
well.

Resource management: Good

The school manages its resources well. It uses teaching staff and support staff
purposefully to make the appropriate use of their knowledge and skills. Support staff
make a valuable contribution to pupils’ learning and attainment across the school.
The school’s provision for planning, preparation, and assessment is effective.

The headteacher, with the support of the administrative officer and the governing
body, manages the use of financial resources well in order to support the school’'s
priorities. Pupils benefit from a high level of stimulating learning resources.

Managers ensure that all staff receive suitable training, and the school has
established a relatively small number of effective networks of professional practice in
the school and with other schools and partners, for example relating to progression in
mathematics, ICT and science.

As the pupils achieve well and make good progress, the school provides good value
for money.
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Appendix 1

Commentary on performance data

Over the last two years, performance in the Foundation Phase at the expected
outcome 5 in language, literacy and communication skills means that the school has
remained in the higher 50% when compared to similar schools. The performance of
pupils in mathematical development also placed the school in the higher 50% of
similar schools in 2012. However, in 2013, performance fell, moving the school to
the lower 50%. The performance of pupils in personal and social development has
also fallen, moving the school from the top 25% of similar schools in 2012 to the
lower 50% in 2013. Pupils’ achievement at the higher outcome (outcome 6) over the
past two years has placed the school in the higher 50% for mathematical
development and personal and social skills. However, performance in language,
literacy and communication skills has fallen, moving the school from the higher 50%
of similar schools in 2012 to the bottom 25% in 2013.

By the end of the Foundation Phase in 2013, pupils’ performance at the expected
level in each learning areas as well as in the Foundation Phase indicator was equal
to the average for the family of schools. Pupils’ achievement at the higher levels was
slightly below the family average for mathematical development and personal and
social development. However, achievement in language, literacy and communication
skills was significantly below the family average.

In key stage 2, performance at the expected level 4 has varied over the last four
years when compared to that of similar schools. Performance in English and
mathematics has varied, moving the school between the higher and lower 50% of
similar schools. The school’s performance in science has placed it in the top 25% of
similar schools for the past two years. However, the performance of more able pupils
at level 5 has fallen over the past three years and in 2013, the school was in the
lower 50% for all three subjects.

The proportion of pupils who achieved level 4 in mathematics and science in 2013
was higher than the family average. Attainment in English was slightly below the
average. However, the percentage of pupils who achieved a higher level than
expected was lower than the family average in all subjects.

Over time, there is no significant difference between the attainment of pupils entitled
to free school meals and their peers. Girls and boys generally perform equally well
when compared with national benchmarks.




Appendix 2

Stakeholder satisfaction report

Responses to learner questionnaires

Primary Questionnaire (Overall)
denotes the benchmark - this is a total of all responses since September 2010.
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Responses to parent questionnaires

denotes the benchmark - this is a total of all responses since September 2010.
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Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1l Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |45 5-6 6-7 7-8 8-9 9-10 |10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 |[Y12 Y13

Ages | 11-12 | 12-13 |13-14 | 14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3 to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11



http://www.estyn.gov.uk/

Glossary of terms — Primary

Foundation Phase indicator (FPI)

Progress in learning through the Foundation Phase is indicated by outcomes (from
outcome 1 to outcome 6).

The Foundation Phase indicator (FPI) relates to the expected performance in three
areas of learning in the Foundation Phase:

¢ literacy, language and communication in English or Welsh first language;
e mathematical development; and
e personal and social development, wellbeing and cultural diversity.

By the end of the Foundation Phase, at the age of seven, pupils are expected to
reach outcome 5 and the more able to reach outcome 6.

Pupils must achieve the expected outcome (outcome 5) in the three areas above to
gain the Foundation Phase indicator.

The core subject indicator (CSI)
Progress in learning through key stage 2 is indicated by levels (level 1 to level 5).

The core subject indicator in key stage 2 relates to the expected performance in the
core subjects of the National Curriculum:

e English or Welsh first language;
e mathematics; and
e science

By the end of the key stage 2, at the age of 11, pupils are expected to reach level 4
and more able pupils to reach level 5.

Pupils must gain at least the expected level (level 4) in the three core subjects to gain
the core subject indicator.

All-Wales Core Data sets

Inspection reports may refer to a school’s performance relative to a family of schools
or to schools with a broadly similar proportion of pupils entitled to free school meals.

In relation to free school meals, schools are placed into one of five bands according
to the three-year trend in the proportion of pupils entitled to free school meals in the
school. The school’s performance is then placed into quartiles (from the top 25% to
the bottom 25%) in relation to how well it is doing compared with other schools in the
same free school meal band.




The Welsh Government created the families of schools (typically a group of 11
schools) to enable schools to compare their performance with that of similar schools
across Wales. The composition of the families draws on a number of factors. These
include the proportion of pupils entitled to free school meals and the proportion living
in the 20% most deprived areas of Wales. They also draw on the proportion of pupils
with special education needs at school action plus or with a statement of special
educational needs, and pupils with English as an additional language.



