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Context

Llanishen Fach Primary School is in Rhiwbina, a suburb in the north of Cardiff. The
school is on a large site and has extensive grounds.

There are 509 pupils on the school roll including 78 part-time nursery children. This
is similar to the number on roll at the time of the last inspection in January 2008.
Children enter the nursery on a part-time basis at the beginning of the term following
their third birthday. Pupils begin full-time education in the September before their
fifth birthday.

There are two mixed ability classes in each year group. In key stage 2, pupils are set
in ability groups for English and mathematics. The school also has a special
resource unit for pupils from across the city that have a wide range of additional
learning needs.

Almost all pupils speak English as their first language. Two per cent of pupils speak
Welsh at home. A very few pupils are from minority ethnic or mixed race
backgrounds. No pupils receive support for learning English as an additional
language. In the current year, around 7% of pupils are entitled to free school meals.
This is well below the local authority and national averages.

The school identifies 18% of pupils as having additional learning needs, including the
17 pupils in the special resource unit. A very few pupils have a statement of special
educational needs. A very few pupils are looked after by the local authority.

The headteacher was appointed in 2009 and the deputy headteacher was appointed
in 2010. All current members of the restructured leadership team have been
appointed since then.

The individual school budget per pupil for Llanishen Fach Primary School in
2013-2014 means that the budget is £3,431 per pupil. The maximum per pupil in the
primary schools in Cardiff is £7,890 and the minimum is £2856. Llanishen Fach
Primary School is 62" out of the 96 primary schools in Cardiff in terms of its school
budget per pupil.
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Summary

The school’s current performance

Good

The school’s prospects for improvement

Excellent

Current performance

Llanishen Fach Primary School is a good school because:

e from a young age, most pupils develop good standards in literacy and numeracy;

e standards in reading and writing have improved considerably over time;

e pupils of all abilities make good progress in learning and using Welsh as a
second language;

e behaviour is good;

e thereis arich and varied programme of learning activities;

¢ the good standard of teaching across the school ensures that pupils are
motivated and actively engaged in their learning;

e there are rigorous processes for regularly assessing and tracking pupils’
progress;

¢ the positive emphasis on inclusion is apparent in the attitudes of staff and pupils
and across the school’s activities;

¢ the caring ethos encourages pupils to develop tolerance, respect and
understanding of each other; and

¢ the school provides a safe and stimulating environment for learning.

Prospects for improvement

The school’s prospects for improvement are excellent because:

e the headteacher provides outstanding leadership. She has a clear vision for the
school that strongly promotes the wellbeing and achievement of all pupils;

e governors have a good awareness of the school’s priorities. They understand
the school’s performance data and are able to hold the school to account on
matters of standards;

¢ the use of performance data to inform the judgements in self-evaluation
processes and to identify specific targets to raise standards achieved by pupils is
outstanding;

¢ the school improvement plan sets out the school’s priorities very effectively and
acts as a high quality tool for raising standards; and

e over the last four years, the school has made significant progress in addressing
its identified priorities.
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Recommendations

R1 Raise standards in science
R2 Raise the standards achieved by pupils of middle ability

R3 Establish more robust procedures to moderate and standardise teacher
assessments in all core subjects and areas of learning

R4 Ensure that marking is consistent and helps pupils to understand what they need
to do in order to improve their work

What happens next?
The school will draw up an action plan that shows how it is going to address the

recommendations. Estyn will invite the school to prepare a written case study,
describing the excellent practice identified during the inspection.’
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Main findings

| Key Question 1: How good are outcomes? | Good

|

Standards: Good

The overall outcomes for pupils’ attainment in 2013 reflect the very good progress
made by the school in implementing strategies to raise standards.

Almost all pupils develop very good communication skills. From a young age, most
pupils speak with confidence and use a wide range of sophisticated vocabulary.
During discussion, nearly all pupils pay close attention to what others say, ask
questions to develop their ideas and make contributions that take account of others'
views.

Almost all pupils make good progress in reading over time and quickly become
independent readers. In the Foundation Phase, they develop effective phonic
strategies to decode words and use appropriate clues when they are uncertain of
new vocabulary, for example through pictures or the context. In key stage 2, almost
all pupils read with great enthusiasm, can bring a simple text alive through suitable
expression and make appropriate inferences. More able readers enjoy the challenge
of delivering a complex text and are motivated by explaining the story or argument.
Pupils’ improvement in reading is having a significant impact on standards across the
curriculum.

In the Foundation Phase, almost all pupils have confidence in expressing themselves
both orally and in their writing. They make a very good attempt at letter formation,
spelling and sentence construction, for example to write simple stories describing
their mothers. They use their knowledge of phonics well to write independently and
are very enthusiastic writers.

In key stage 2, pupils continue to develop their writing skills well and write with
increasing confidence and independence for a range of purposes and audiences.
They know how to plan and improve their work. Their writing is often imaginative and
interesting. More able pupils use a wide range of sophisticated vocabulary
particularly well. Almost all pupils produce many lengthy pieces of very good quality
extended writing across a range of subjects and rarely rely on worksheets for
support. Most pupils’ handwriting is neat and they present their work well.

In mathematics, most pupils develop good understanding and computational skills.
They use these effectively in other subjects, for example to produce graphs and
charts in science and geography in key stage 2. However, in both key stages, pupils
of middle ability do not always achieve appropriate standards in numeracy.

Across the school, most pupils develop good information, communication and
technology skills that they use very well to produce posters, charts and
presentations. Pupils’ thinking skills are well developed and demonstrated clearly
through their good quality art work around the school.
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Pupils with additional learning needs, and in the special resource unit, enjoy their
learning and make good progress in accordance with their abilities, particularly in
meeting their targets to develop communication and reading skills. Across the
school, there is little difference in the performance of girls and boys in meeting the
expected levels. However, more able girls outperform boys at the higher levels in
English and mathematics at the end of key stage 2.

Most pupils make good progress in learning Welsh. Most apply their Welsh literacy
skills effectively in different areas of the curriculum and most key stage 2 pupils
confidently initiate conversations with adults. Nearly all pupils enjoy using Welsh and
read with good expression and intonation. Many pupils make consistent use of
language patterns outside of the classroom during informal activities.

In the Foundation Phase, performance in 2013 at the expected outcome 5 has
improved when compared to that of other schools in the same family. It was much
better in literacy but stayed the same in mathematical development. Over the last
two years, performance in all three areas of learning has generally placed the school
in the lower 50% or bottom 25% when compared to similar schools. When outcomes
for pupils in the special resource unit are not included, the performance of all pupils
meets the expected level 5 outcome. At the higher outcome 6, performance has also
improved. When compared to that of similar schools, performance also improved
and placed the school in the top 25% for literacy and mathematical development and
the higher 50% for personal and social development.

In 2013, the school’s performance at key stage 2 improved significantly and was
above the family averages in English, mathematics and science. This placed the
school in the top 25% for English and higher 50% for mathematics when compared to
similar schools. Performance in science improved but the school remained in the
lower 50% for this subject. In 2013, there were no Year 6 pupils in the special
resource unit. Prior to 2013, performance in English, mathematics and science in the
three years from 2010 to 2012 had shown a small but steady fall. When compared to
that of similar schools, performance in those years was in the lower 50% for all three
subjects and in the bottom 25% in 2012. At the higher level 5, performance in
English, mathematics and science showed a significant improvement in 2013 from
the previous three years when compared to that of similar schools. This placed the
school in the top 25% for English and higher 50% for mathematics.

However, overall, the inspection identified a continuing improvement in pupils’
standards, particularly in reading and writing.

Wellbeing: Good

Nearly all pupils are very proud of their school and show positive attitudes to
learning. They are courteous and relate very well to one another as well as to staff
and visitors. Their behaviour in all year groups is very good in lessons and around
the school. Most pupils are self-confident and can reflect effectively on both their
own and others’ learning. They show care and concern for others.

Almost all pupils are well motivated and engage positively and actively during
lessons, taking a pride in the work that they produce. Older pupils enjoy being
involved in planning topic work and this process helps them to maintain their interest
in the tasks.
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All pupils feel safe in school and well supported by staff. Nearly all recognise the
importance of healthy eating and understand clearly what they need to do in order to
stay fit and healthy. Many of them participate in a range of sporting and
fitness-related extra-curricular activities, for example the football, dance and running
clubs.

The school council takes an active role in decision-making and has contributed to
developing a range of initiatives across the school. For example, it has promoted
healthy eating and contributed to the e-safety policy.

Attendance, at 96% is consistently above the average for similar schools. Nearly all
pupils arrive punctually in the mornings and immediately engage independently in
learning activities.

| Key Question 2: How good is provision? \ Good

Learning experiences: Excellent

The school provides a wide range of good quality learning experiences across all
areas of the curriculum that meet the needs of nearly all pupils. Most teachers plan
well to provide broad opportunities for pupils to use their literacy and numeracy skills
to reinforce learning. Nearly all teachers and support staff plan systematically
together to ensure that pupils develop these skills progressively as they move from
year to year. The valuable opportunities for pupils to extend their writing across a
range of subjects and areas of learning are a strength of the school.

Most teachers provide regular and comprehensive opportunities for pupils to develop
their understanding of sustainable development and global citizenship. The school’'s
active eco committee successfully encourages pupils to collect litter, recycle, and
conserve energy. This contributes positively to pupils’ understanding of ways to
improve the school environment. Many teachers plan worthwhile opportunities for
pupils to learn about the lives of others in the world. Their roles and responsibilities
as global citizens are developing through links with a school in Rwanda.

The school gives priority to developing pupils’ Welsh language skills. Teachers’
planning for Welsh language development is challenging and thorough, and well
suited to pupils’ ages and abilities. Many members of staff provide pupils with
extensive opportunities for pupils to use Welsh during formal and informal activities
and this is reflected in the standards achieved. Staff make good provision for
developing pupils’ knowledge and understanding of the history and culture of Wales.

Pupils benefit greatly from a wide range of visits, as well as a range of appropriate
cultural and sporting activities for pupils of all ages. The school provides pupils and
parents with an outstanding range of out-of-school clubs and extra-curricular learning
activities, which further enhance pupils’ time in school. These include, for example,
well-attended sports, cookery, French, chess and gardening clubs. The choir and
orchestra have very good opportunities to perform at a wide range of venues.
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Teaching: Good

The good standard of teaching across the school ensures that nearly all pupils are
motivated and actively engaged in their learning. Most teachers and learning
assistants have high expectations of their pupils and work co-operatively to set
ambitious success criteria for pupils to achieve. Most teachers have good subject
knowledge and use extensive high order questioning techniques effectively. This
encourages pupils to draw upon their previous knowledge, promotes independent
learning, and develops their thinking and communication skills effectively. In nearly
all classes, support staff are used very effectively in order to improve pupils’ learning.

Most teachers plan appropriate activities that meet the needs of pupils who are more
able and those with additional learning needs. However, a minority of activities do
not provide sufficient challenge for middle ability pupils, particularly in numeracy.

Most teachers provide supportive feedback. Most teachers provide valuable
opportunities for pupils to assess their own work and the work of their peers, so that
they play a prominent part in their own learning. Assessment for learning is
developing well across the school and there are elements of very good practice.
Older pupils set their own challenging targets with the support of teachers. However,
the quality of marking varies across the school and does not always show clearly
enough what pupils need to do to improve their work.

The school has developed rigorous processes for regularly assessing and tracking
pupils’ progress. Most teachers use an extensive range of data to identify the
strengths and needs of different groups of pupils and to plan the next steps in their
learning. In many cases, this has helped pupils to make significant improvement,
especially in reading. The school has established robust procedures to moderate
and standardise teacher assessments in literacy and English, although these
processes in other key stage 2 subjects are at an early stage of development.

The school’s annual reports to parents are of a good quality and keep parents well
informed about their child’s progress.

Care, support and guidance: Good

The school provides a suitable programme to promote pupils’ health and wellbeing
and support their spiritual, moral and cultural development. Daily assemblies foster a
range of appropriate values and provide good opportunities for pupils to reflect on the
world around them.

There are appropriate arrangements for managing pupils’ behaviour and any
incidents of bullying. There is a good quality intensive support programme for
vulnerable pupils.

The school has an effective screening process to identify pupils with special
educational needs and there is a good focus on early intervention. Staff work closely
with a range of specialist agencies that provide support. For example, as a result,
the school has developed an in-house programme of occupational therapy.
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Pupils in the special resource unit integrate very well into the wider life of the school.
Almost all of them access mainstream classes and activities regularly to supplement
and support their learning. Mainstream pupils offer good support within the unit, for
example by reading stories.

The school’s arrangements for safeguarding pupils meet requirements and give no
cause for concern. The school site is a safe and secure environment. Leaders have
been pro-active in providing comprehensive training in internet safety for parents and
carers.

Learning environment: Excellent

The school is a vibrant community where all pupils are valued and value each other.
The positive emphasis on inclusion is apparent in the attitudes of staff and pupils and
across the school’s activities. This caring ethos encourages pupils to develop
tolerance, respect and understanding of each other. The involvement and interaction
of mainstream pupils and those with additional learning needs are commendable.
The change in physical arrangements to place the special resource unit at the heart
of the school is significant as it ensures that pupils in the unit are always involved in
the day-to-day activities going on around them.

Staff are effective in recognising and celebrating a wide range of pupils’
achievements. This promotes equality of opportunity well.

The school makes good use of its accommodation to provide a welcoming learning
environment, with well-ordered classrooms and suitable areas for outdoor learning.
There are attractive displays that celebrate pupils’ work and achievements, and many
of them promote the ethos of the school well. The school makes very good use of its
grounds for sports and adventure activities. There is a good range of suitable
resources that support teaching and learning well.

Key Question 3: How good are leadership and management? | Excellent

Leadership: Excellent

The headteacher provides outstanding leadership. She has a clear vision for the
school that strongly promotes the wellbeing and achievement of all pupils. She
communicates this exceptionally well to all the school’s partners. The deputy
headteacher makes a significant contribution to the management of the school,
particularly through his robust and skilful analysis of performance data.

Leaders and managers have high expectations of pupils, staff and themselves.
Management meetings are structured competently to enable the business of the
school to proceed very efficiently by focusing effectively on raising standards.

The senior management team play an important and integral part in planning and
monitoring school improvement. There is a very strong enabling culture in the
school, which all staff share and promote. The headteacher introduced a system of
regular ‘learning reviews’, where senior managers considered each individual pupil’s
performance and progress in detail on a regular basis. Over time, staff year teams
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have taken on this leadership responsibility. As a result, teachers and support staff
know the needs of each pupil very well, contribute ideas regularly and take forward
initiatives in order to deliver better outcomes for pupils. There is a strong, mutually
supportive team approach, which the senior team exemplifies well. There is a clear
focus on raising standards through the highly effective use of performance data,
particularly in literacy and numeracy.

Governors are strongly committed to the school, know it very well and help determine
its strategic direction. They share the high aspirations for pupils set out in the school
improvement programme and support the headteacher and staff very well in its
delivery. They offer their own expertise beneficially to the school in helping it meet a
range of challenges. Governors have a good awareness of the school’s priorities.
They understand the school’s performance data and are able to hold the school to
account on matters of standards. The governors’ standards committee meets
regularly. It plays an effective role in ensuring that the full governing body remains
aware of important issues relating to the progress of pupils.

The school implements its policies and initiatives, including those to meet local and
national priorities, effectively. Leaders and managers have introduced rigorous and
effective strategies that are impacting positively on pupils’ standards, particularly in
reading. These are sector leading.

Improving quality: Excellent

The school’s self-evaluation processes are outstanding. They are very detailed,
comprehensive and systematic, and draw on first-hand evidence from a variety of
sources. These include the views of pupils, governors and parents.

Focused year group staff teams meet regularly throughout the year to evaluate
pupils’ work. They consider the needs and progress of each pupil in comprehensive
detail. There is a highly effective culture of constructive challenge, which promotes
an honest and useful appraisal of progress. The use of performance data to inform
the judgements in self-evaluation processes and to identify specific targets to raise
standards achieved by pupils is outstanding. The rigour of the process is having
impact on pupils’ standards, for example the improved outcomes in literacy and
numeracy in both key stages, and better performance by targeted groups of pupils
including the more able in key stage 2.

The findings from school self-evaluation activities link very effectively to the actions
for improvement in the school improvement plan. The school improvement plan is a
detailed and purposeful document. It sets out the school’s priorities very effectively
and acts as a high quality tool for raising standards.

Over the last four years, the school has made significant progress in addressing
priorities. It has met its targets to raise standards of reading and Welsh second
language. The transformation of the school’s separate school buildings into one
primary school, well designed to meet Foundation Phase requirements, is an
outstanding success. Relocating the special resource unit to the heart of the school
has benefited the whole school community.
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Partnership working: Good

The school has a wide range of working partnerships that enrich and support pupils’
learning and wellbeing effectively. There is a strong partnership with parents, who
play an important part in the life of the school. Volunteer parents support the school
well, for example through their involvement with after school clubs and listening to
readers. The school keeps parents well informed about school life and pupils’
learning through regular newsletters and training opportunities, for example the
internet safety awareness training.

The school has developed good joint working practices. Staff work closely with the
local cluster schools and share their good practice willingly, particularly their
expertise regarding pupils with additional learning needs. There are effective
transition arrangements in place with local secondary and special schools that
prepare pupils well for the next stage of learning.

There are useful partnerships with colleges and training institutions. Pupils benefit
from the additional adult support from students involved in teacher training and other
vocational courses.

The school has good links with the local community, for example the church and local
businesses. These provide pupils with a valuable insight to working life experiences.
Pupils also benefit from musical opportunities to perform gained through the school’s
link with Cardiff Arms Park Male Voice Choir.

Resource management: Good

The school has an appropriate number of well qualified staff to meet its requirements.
Leaders deploy teachers and support staff very effectively to make the most of their
individual expertise and specialisms. Support staff are used particularly well to focus
on areas of improvement and raising standards.

There are effective arrangements, related to pupil outcomes, to manage the
performance of all staff.

There are good opportunities for staff to take part in training matched to school and
national priorities and to develop their expertise appropriately. Teachers collaborate
well to develop each other’s knowledge and skills. They also link with other schools
to consider practice elsewhere. Support staff receive appropriate training to enable
them to support pupils effectively. The school uses a good range of resources well to
engage and interest pupils in their learning.

The headteacher, bursar and governing body manage the school budget efficiently
and ensure that funding matches well to the priorities identified in the school
improvement plan. Governors oversee and monitor the budget ably. They use their
financial and business expertise beneficially to help reduce costs.

In view of the effective way the school uses its funds and the outcomes achieved by
pupils, the school provides good value for money.

10



Appendix 1

Commentary on performance data

In the Foundation Phase, performance in 2013 at the expected outcome 5 was
slightly better than in 2012 in personal and social skills, much better in literacy skills
but stayed the same in mathematical development. However, when compared to
that of other schools in the same family, performance remains below the average for
all three areas. Over the last two years, performance in all three areas of learning
has generally placed the school in the lower 50% or bottom 25% when compared to
similar schools. However, in 2013, performance at outcome 5 was above the Wales
average in all three areas.

At the higher outcome 6, the performance in 2013 of more able pupils improved
significantly on 2012 levels. In 2013, performance in all three areas of learning was
above the family average. When compared to that of similar schools, performance
also improved and placed the school in the top 25% for literacy and mathematical
development and the higher 50% for personal and social development. Performance
was well above the Wales average for all indicators.

In key stage 2, performance in English, mathematics and science in the three years
from 2010 to 2012 showed a small but steady fall. When compared to that of similar
schools, performance in those years was in the lower 50% for all three subjects and
in the bottom 25% in 2012. However, in 2013, performance improved significantly
and was above the family average in English, mathematics and science. This placed
the school in the top 25% for English and in the higher 50% for mathematics when
compared to similar schools. Performance in science improved, but the school
remained in the lower 50% of similar schools for the subject. In 2013, performance
was well above the Wales average in all three subjects.

At the higher level 5, performance in 2013 in English, mathematics and science was
above the family average. Again, performance showed a significant improvement in
2013 from the previous three years when compared to that of similar schools. This
placed the school in the top 25% for English, the higher 50% for mathematics, and
the lower 50% for science. These outcomes were well above the Wales average for
all three subjects.

There is little difference in the performance of girls’ and boys’ attainment at the
expected outcome 5 in the Foundation Phase or level 4 at the end of key stage 2 in
2013. However, more able girls performed significantly better than boys in attaining
the higher level 5 in key stage 2. There were too few pupils entitled to free school
meals last year to report on their performance when compared with that of other

pupils.




Appendix 2

Stakeholder satisfaction report — responses to learner questionnaires

Primary Questionnaire (Overall)

denotes the benchmark - this is a total of all responses since September 2010.
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Responses to parent questionnaires

denotes the benchmark - this is a total of all responses since September 2010.
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0 0 0 0
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There is a good range of | | 126 94| 30 1 0f 4 Mae amrywiaeth dda o
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Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1l Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |45 5-6 6-7 7-8 8-9 9-10 |10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 |[Y12 Y13

Ages | 11-12 | 12-13 |13-14 | 14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3 to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11



http://www.estyn.gov.uk/

Glossary of terms — Primary

Foundation Phase indicator (FPI)

Progress in learning through the Foundation Phase is indicated by outcomes (from
outcome 1 to outcome 6).

The Foundation Phase indicator (FPI) relates to the expected performance in three
areas of learning in the Foundation Phase:

e literacy, language and communication in English or Welsh first language
e mathematical development; and
e personal and social development, wellbeing and cultural diversity.

By the end of the Foundation Phase, at the age of seven, pupils are expected to
reach outcome 5 and the more able to reach outcome 6.

Pupils must achieve the expected outcome (outcome 5) in the three areas above to
gain the Foundation Phase indicator.

The core subject indicator (CSI)
Progress in learning through key stage 2 is indicated by levels (level 1 to level 5).

The core subject indicator in key stage 2 relates to the expected performance in the
core subjects of the National Curriculum:

e English or Welsh first language
e mathematics; and
e science

By the end of the key stage 2, at the age of 11, pupils are expected to reach level 4
and more able pupils to reach level 5.

Pupils must gain at least the expected level (level 4) in the three core subjects to gain
the core subject indicator.

All-Wales Core Data sets

Inspection reports may refer to a school’s performance relative to a family of schools
or to schools with a broadly similar proportion of pupils entitled to free school meals.

In relation to free school meals, schools are placed into one of five bands according
to the three-year trend in the proportion of pupils entitled to free school meals in the
school. The school’s performance is then placed into quartiles (from the top 25% to
the bottom 25%) in relation to how well it is doing compared with other schools in the
same free school meal band.




The Welsh Government created the families of schools (typically a group of 11
schools) to enable schools to compare their performance with that of similar schools
across Wales. The composition of the families draws on a number of factors. These
include the proportion of pupils entitled to free school meals and the proportion living
in the 20% most deprived areas of Wales. They also draw on the proportion of pupils
with special education needs at school action plus or with a statement of special
educational needs, and pupils with English as an additional language.



