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Context

Gladstone Primary School is in the inner city area of Cathays in Cardiff. In 2000, the
former infant and junior schools merged to become a primary school. In 2004, the
adjacent infant building became the separate St Monica’s Church in Wales School.

The majority of pupils come from the surrounding area. Currently there are 266
pupils on roll, organised into seven single-age classes and two part-time nursery
classes.

Around 32% of pupils are entitled to free school meals, which is well above the
national average. The school has identified around 21% of pupils as having
additional learning needs, which is broadly in line with the national average. A very
few pupils have statements of special educational needs. There are currently a few
pupils who are from asylum-seeker families.

The school is a multi-cultural community. The largest ethnic group is Asian (38%).
Around 24% of pupils are of White British heritage. About two-thirds of pupils speak
English as an additional language. There are 19 different languages spoken by
pupils, although very few speak Welsh at home.

The headteacher was appointed in September 2012. The school was last inspected
in 2008.

The individual school budget per pupil for Gladstone Primary in 2013-2014 means
that the budget is £3,720 per pupil. The maximum per pupil in the primary schools in
Cardiff is £7,890 and the minimum is £2,856. Gladstone Primary is 45th out of the 96
primary schools in Cardiff in terms of its school budget per pupil.
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Summary
The school’s current performance Adequate
The school’s prospects for improvement Good

Current performance

The school’s overall performance is adequate because:

many pupils develop good speaking and listening skills;

the school’s recent focus on improving standards in science has raised
standards effectively;

many pupils who receive additional help make rapid progress, for example those
who are learning English as an additional language;

most pupils behave well in lessons and around school; and

nearly all pupils enjoy school and feel safe.

However,

many pupils do not apply their reading, writing, numeracy and information and
communication technology (ICT) skills well enough;

pupils have too few opportunities to make choices in their learning; and

more able pupils are not consistently challenged to achieve their best.

Prospects for improvement

Prospects for improvement are good because:

the new headteacher has high expectations and a well-defined vision for the
future development of the school;

the school benefits from purposeful leadership and strategic direction;
self-evaluation is honest and identifies the right priorities for improvement;
recent actions by leaders have improved standards at the
higher-than-expected level 5; and

effective partnerships with parents support improved pupil outcomes, for
example in attendance.
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Recommendations

R1 Raise standards of pupils’ skills in reading, writing, numeracy and ICT
R2 Provide more opportunities for pupils to make choices in their learning
R3 Ensure that teaching consistently challenges more able pupils

R4 Develop systems and strategies to enable the governing body to act more
rigorously as a critical friend

What happens next?

The school will draw up an action plan that shows how it is going to address the
recommendations. Estyn will monitor the school’s progress.
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Main findings

| Key Question 1: How good are outcomes? | Adequate

Standards: Adequate

Pupils join the school with a particularly wide range of skills. A minority of nursery
pupils have very well-developed communication skills, although a minority start
school not able to speak or understand English. Most pupils make sound progress
over their time at school. Pupils who learn English as an additional language often
make rapid progress.

Many pupils have appropriate oracy skills. Older pupils speak confidently and
clearly. They are keen to share their opinions and explain what they enjoy doing at
school. Pupils who speak English as an additional language also speak with growing
confidence. Most pupils listen appropriately in their lessons, although a few need
occasional timely reminders from their teachers to help them to listen better.

Many pupils develop sound reading skills. In the Foundation Phase, pupils are able
to use their knowledge of the sounds that letters make to work out unfamiliar words.
A majority are able to explain the meaning of a simple text they have read. They talk
about their favourite authors and genres enthusiastically. By the end of key stage 2,
many pupils are able to read effectively. They know how to skim and scan a text to
find information quickly. More able pupils read confidently with fluency, accuracy and
understanding. The majority read widely for pleasure at home, but a minority of good
readers remain on the same level of the reading scheme for too long and this holds
them back unduly. Pupils who need support to develop their reading skills often
make good progress through the reading intervention programmes, and catch up with
their peers. Nevertheless, a few pupils do not develop good enough skills in reading.

Many pupils write well in a good range of genres. In Year 2, for example, more able
pupils imagine that they are Guy Fawkes in order to write a diary entry early in
November. Younger pupils enjoy writing an information booklet about a minibeast.
Older pupils write a wider range of texts, usually related to the subjects they are
studying. For example, Year 6 pupils wrote a report of their visit to Cardiff Bay and
their design ideas for a new building. However, a minority of pupils do not write well
enough in other subjects. This is because they do not have consistent and frequent
enough opportunities to write at length across the different areas of the curriculum.
As a result, each year, a few pupils with the potential to do so fail to reach the
expected standard in writing by the end of Year 6.

In mathematics, many pupils in the Foundation Phase make sound progress. By the
end of Year 2, most are able to add together two-digit numbers and place numbers
up to a thousand in ascending and descending order. They solve simple problems
and write problems for their friends to solve. By the end of Year 6, most pupils are
able to use their times tables effectively, for example to calculate the areas of
rectangles. They know how to multiply larger numbers together and calculate
equivalent fractions. They survey the local traffic to develop their data handling skills,
and investigate odd and even numbers. A few more able pupils are able to apply the
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skills they learn in mathematics well to solve problems, for example to use their times
tables knowledge to multiply decimals together mentally to calculate the area of the
stairwell. However, although most pupils make suitable progress over time, progress
is not consistently good in all classes. A small minority of pupils are not challenged
well enough in their work, and consequently do not achieve the levels they could,
particularly when using their numeracy skills in subjects other than mathematics.

Most pupils use the recently purchased tablet computers competently to research
information, take photographs and play educational games. Many use word
processing and presentation software effectively. However, too few pupils develop
good enough skills in using spreadsheets and databases, or in control and modelling,
to use in other subjects, such as science, numeracy and geography.

The school has recently focused on improving pupils’ standards in science by
adopting a more rigorous approach to teaching the subject. As a result, pupils’
achievement in science has improved and this has led to a small improvement in the
proportion of pupils who have achieved the core subject indicator at the end of key
stage 2.

Many pupils in the Foundation Phase make good progress in gaining Welsh
language skills. They use their Welsh vocabulary well, both within Welsh activities
and in role-play. Throughout the school, most pupils make appropriate progress in
their oracy skills. However, pupils’ written skills are at an early stage of development.
Very few pupils in key stage 2 use their Welsh language skills beyond their Welsh
lessons.

In the Foundation Phase in 2013, in literacy and mathematical development,
standards at both the expected outcome 5 and the higher-than-expected outcome 6
place the school in the lower 50% compared with similar schools. However,
performance in the Foundation Phase indicator places the school in the upper 50% in
both 2012 and 2013.

In key stage 2, pupils’ standards at the expected level 4 in all subjects place the
school in the bottom 25% compared with similar schools over the past four years.
Results in the core subject indicator place the school consistently in the lower 50%.
At the higher-than-expected level 5, the performance of pupils in 2010 places the
school in the lower 50% for mathematics and science, and in the bottom 25% in
English. However, in 2013, pupils’ results place the school in the upper 50%
compared with similar schools for English and mathematics, and in the top 25% for
science.

Wellbeing: Good

Most pupils develop good relationships with each other and with adults working in the
school. Pupils behave well around the school and in lessons. However, a few pupils
are overly boisterous on the playground. The school’s ‘buddy’ system promotes
friendship between pupils successfully. Older pupils are especially caring towards
younger pupils and enjoy joint activities such as partner reading.
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Nearly all pupils feel safe in school. They are confident that when they approach
adults with problems, adults respond quickly and fairly. Most pupils have a good
understanding of the need to eat healthily and to take regular exercise. However, too
few pupils have a clear understanding of how to keep safe online.

The school has recently introduced a wide range of strategies to promote better
attendance. As a result, attendance figures have placed the school in the upper 50%
compared with similar schools for last year, and this year attendance to date is above
94%. This represents a significant improvement on previous years, when the school
was placed in the bottom 25% compared to similar schools.

The school council and the eco committee make a positive contribution to school life,
for example in introducing ‘worry boxes’ and organising fundraising activities.
However, their role in contributing specifically to decisions about school activities and
their education has not developed fully. Currently, pupils have too little opportunity to
make choices about what and how they learn, for example in presenting their work or
selecting reading books for personal interest.

| Key Question 2: How good is provision? | Adequate

Learning experiences: Adequate

The curriculum meets many pupils’ needs appropriately. In the Foundation Phase,
teachers’ planning takes relevant account of the small steps that younger learners
need, especially those new to English. Teachers adapt aspects of the Foundation
Phase curriculum well, for example developing enhanced provision in the ‘sharing
room’. However, the use of the outdoors is currently underdeveloped, partly because
of the constraints of the school building.

In key stage 2, pupils study the different subject areas of the National Curriculum.
Teachers link relevant subjects together to form appropriate projects, for example
combining elements of history, geography and design technology to study ‘The future
of Cardiff Bay’. The school shares facilities at the local high school in order to deliver
the physical education curriculum effectively. Pupils undertake a good number of
trips, for example to Cog Moors and Cardiff Castle, and teachers undertake a wide
range of after school clubs. These make a positive contribution to pupils’ wellbeing
and learning experiences.

Teachers highlight suitable opportunities for pupils to develop their writing and
numeracy skills in different subjects. Occasionally, teachers’ plans identify
opportunities for pupils to develop their ICT, thinking and problem-solving skills
across the curriculum. However, these opportunities are sporadic, rather than
regular and systematic. As a result, pupils do not always receive consistently good
provision to develop their skills in all classes.

Teachers generally develop pupils’ Welsh language skills appropriately in lessons.
However, they provide too few opportunities for pupils to use Welsh language skills
elsewhere. Teachers develop pupils’ knowledge of the history and culture of Wales
appropriately.
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Pupils learn about the importance of conserving energy, recycling and reusing
materials so that their actions do not cause harm to the environment. A display to
illustrate where in the world pupils’ families come from helps pupils to understand
their role as global citizens in the wider world.

Teaching: Adequate

In the majority of classes, exciting teaching engages pupils’ interest well and ensures
that they make rapid progress. Teachers ask well-chosen questions to probe and
extend pupils’ understanding. They plan tasks at just the right level to match pupils’
learning needs. Teaching assistants make a valuable contribution to help pupils to
learn.

However, in a minority of classes, the challenge presented to more able pupils is not
rigorous enough. Here, teachers’ expectations of what pupils can achieve are too
low. In many classes, there is an over-reliance on the use of worksheets and this
limits opportunities for pupils to produce extended pieces of writing or to make
decisions about how to present their work.

Most teachers evaluate their pupils’ progress effectively and use this information well,
for example in providing additional support for pupils who need more help with their
learning. In a few classes, pupils are becoming proficient at assessing their own
work. Teachers generally mark pupils’ work regularly. They often give positive
comments and praise pupils’ efforts. In a few classes, teachers identify the next
steps for their pupils to improve their work. However, this good practice is not
consistent across the school.

The school has a comprehensive tracking system, which leaders use well to identify
where progress is slowing and take remedial action. In a minority of classes,
teachers use this information effectively to inform their teaching activities, although
this is not consistently the case in all classes. Teachers’ assessments of pupils’
achievements at the end of each key stage are broadly accurate. However,
assessments in English at the end of key stage 2 do not always fully reflect the
breadth of the subject. Reports to parents meet statutory requirements, although
teachers’ comments are too generic on occasions.

Care, support and guidance: Good

The school makes good provision for pupils’ spiritual, moral, social and cultural
development. Regular acts of collective worship allow pupils time for personal
reflection.

Support for pupils with additional learning needs is good. The school identifies pupils
in need of support early, through analysis of performance information and discussion
between staff and the special educational needs co-ordinator. Well-trained teaching
assistants deliver targeted, effective intervention programmes, for example to support
pupils who learn English as an additional language. As a result, many of these pupils
make rapid progress. Most teachers provide individual education plans that set
clear, specific and measurable targets. Teachers monitor and evaluate the plans
regularly.
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The school works successfully with a range of external agencies, including
educational psychologists, the family engagement officer and health professionals.
They provide beneficial help, support and guidance to staff, pupils and parents,
particularly those families who are new to Wales and the English language.

Provision for pupils’ health and wellbeing is effective. The school makes appropriate
arrangements for promoting healthy eating and drinking. The school implements
behaviour and anti-bullying policies consistently well.

The school’s arrangements for safeguarding pupils meet requirements and give no
cause for concern.

Learning environment: Good

The school is an inclusive environment where all pupils have equal access to the
educational and extra-curricular provision. There is a strong emphasis on
recognising and celebrating the multicultural backgrounds of pupils and of the wider
community. The school community celebrates religious festivals of many faiths
successfully. The school promotes equality and respect for religious diversity well.

The school has adapted the outdoor area for the nursery pupils effectively to provide
a stimulating learning environment where pupils achieve well. The main building
provides spacious accommodation for most pupils. Displays around the school
celebrate pupils’ achievements and work positively. Resources are effective in
supporting provision, and the school has recently invested in new technologies and
improved reading materials.

However, the additional exterior buildings on the school site, which pupils use only
occasionally, are in a poor state of repair. Inspectors brought a health and safety
issue relating to these buildings to the headteacher’s attention. The yard area has
recently benefited from the addition of a beneficial range of colourful playground
markings.

| Key Question 3: How good are leadership and management? | Good

Leadership: Adequate

Since her appointment, the headteacher has promoted clear leadership. She has
high expectations and a well-defined vision for the future development of the school.
Recent priorities focus specifically on raising the standards of pupils’ work and
improving the school’s management systems. However, many improvement
strategies have not had sulfficient time to ensure that all pupils achieve as well as
they can.

The school distributes leadership roles appropriately. Members of the senior
leadership team now have regular opportunities to take part in monitoring and
evaluation activities. Staff with leadership responsibilities have sufficient non-contact
time, linked appropriately to their strategic roles, and this is strengthening
accountability in the school. However, it is still too early to see the full impact of
these roles, for example in identifying and eradicating inconsistencies in the quality of
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provision. All members of staff have relevant job descriptions that outline their roles
and responsibilities appropriately.

Performance management meets statutory guidelines and has appropriate links to
the school’s priorities for improvement. This is beginning to improve pupils’
standards in mental mathematics skills and reading. Recently extended performance
management systems now include teaching assistants.

The school responds appropriately to local and national priorities, such as improving
attendance and implementing the national literacy and numeracy framework.

Governors are supportive of the school and are committed to the welfare of its pupils.
They have a growing understanding of performance data and the school’s strengths
and areas for improvement. However, their role as a ‘critical friend’ is not well
enough developed to challenge the school about its performance or to hold it fully to
account for the standards achieved.

Improving quality: Good

The headteacher has an accurate picture of the school’s strengths and shortcomings.
Self-evaluation is honest and critical, and it identifies the right priorities for
improvement.

Senior leaders draw upon a thorough range of monitoring evidence to inform
self-evaluation. They analyse performance data regularly, observe lessons and
scrutinise pupils’ books. They use findings from self-evaluation activities to plan
effectively for whole-school improvement. However, evaluations of lesson
observations often focus on actions taken by the teacher and do not always focus
enough on improving pupil outcomes. The school has effective arrangements for
collecting the opinions of parents and pupils through questionnaires, and it gives
suitable consideration to their comments and suggestions.

There is a clear link between self-evaluation and priorities in the school improvement
plan. Each target has an appropriate budget and staff responsibilities are clear. The
plan also includes suitable success criteria and appropriate timescales for completing
them. The school monitors progress against on-going targets effectively. The
introduction of a structured approach to teaching mathematics, for example, has
improved pupils’ ability to apply a range of mental mathematical skills to problem
solving.

Partnership working: Good

The school has a very constructive partnership with parents. This is strength of the
school. Parents receive regular information about many aspects of school life
through informative newsletters and text messages.

There are good arrangements to ensure a smooth induction into the nursery class.
These arrangements include introductory sessions with parents and liaison with the
local playgroup. There are appropriate arrangements for pupils’ transfer to
secondary schools, and the school takes care to support those pupils who may
underachieve through suitable transition plans.
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The school has recently employed a family engagement officer. This has led to
regular sessions for parents, including adult craft lessons, a playgroup, coffee
mornings and curriculum related workshops. This effective partnership contributes
directly to pupils’ improved attendance rates.

The school collaborates effectively with a range of external agencies, such as the
educational psychologist, local authority and ethnic minority achievement service.
They deliver support programmes and staff training, which impact positively on
pupils’ outcomes. The community police officer delivers workshops that develop
pupils’ understanding of topics such as bullying and road safety. The school nurse
works closely with the school to develop pupils’ health and wellbeing.

There are good links with other local organisations. For example, pupils visit the
local high school each week to use the sports facilities, and a local sports club works
with pupils to develop their athletic skills.

Resource management: Adequate

The headteacher and staff manage resources effectively and the school monitors its
expenditure regularly. The school deploys teaching and support staff appropriately.
Leaders organise teachers’ planning, preparation and assessment time well.

The school identifies the in-service training needs of staff in an appropriate way.
Specific training for teaching assistants means that the school is now able to deliver
a range of interventions effectively, for example specific language training to improve
the skills of pupils who speak English as an additional language. However, the
school has only recently developed networks of professional practice to improve the
consistency of provision across the school. It is too early to see the full impact of this
work in improving outcomes for pupils.

The school’s spending decisions match the priorities in the school development plan
well. Spending to improve the quality of reading material and ICT equipment has
improved the school’s provision. This ensures that pupils have more opportunities to
read a wider range of books and to use ICT across the curriculum.

In view of the overall standards that pupils achieve, the school provides adequate
value for money.
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Appendix 1

Commentary on performance data

In 2013, the proportion of pupils who achieved the expected level (outcome 5) at the
end of the Foundation Phase in literacy, language and communication and in
mathematical development places the school in the lower 50% compared with similar
schools, and is below the average for the family of schools. However, in 2012,
pupils’ results in literacy and in mathematical development placed the school in the
upper 50% compared with similar schools and were broadly in line with the family
average. In both 2012 and 2013, results for literacy, language and communication
are above those found nationally, and results for mathematical development are
broadly in line with national averages. In personal and social development, pupils’
achievement at the expected level in both 2012 and 2013 places the school in the
lower 50% compared with similar schools, and is below the family and national
averages.

In literacy, language and communication at the higher-than-expected level in
Foundation Phase, pupils’ achievement in 2013 and 2012 places the school in the
lower 50% compared with similar schools, and is below the family and national
averages. In mathematical development, pupils’ achievement fluctuates, placing the
school in the upper 50% and above family and national averages in 2012, but in the
lower 50% and below family and national averages in 2013. In personal and social
development, pupils’ achievement placed the school in the lower 50% compared with
similar schools in 2012, but it is placed in the bottom 25% in 2013.

In key stage 2, pupils’ performance in the core subject indicator has fluctuated,
moving the school from the upper 50% in 2010 to the lower 50% of similar schools in
2013. In English and mathematics, pupils’ performance has moved the school from
the lower 50% in 2010 to the bottom 25% in 2013. In science, pupils’ results since
2009 have placed the school consistently in the bottom 25% compared with similar
schools. Over the past four years, the proportion of pupils who gained the expected
level (level 4) in English, mathematics, science has been consistently below the
family and national average.

However, at the higher-than-expected level, compared with similar schools, pupils’
performance has improved since 2010, so that in 2013 the school has moved from
the bottom 25% to the upper 50% in English, from the lower 50% to the upper 50% in
mathematics and from the lower 50% to the top 25% in science. In 2013, pupils’
performance in English and mathematics at the higher-than-expected level has
improved to place the school in line with national averages, and, in science,
performance has improved to place the school above national averages. Since
2010, pupil results at the higher-than-expected level in English and science have also
placed the school above the family average, although results in mathematics place
the school consistently below it.

Although there are cohort variations, girls and boys as groups tend to achieve equally
well in all areas except English at key stage 2, where boys achieve less well. Pupils
entitled to free school meals tend to achieve less well than their peers.




Appendix 2

Stakeholder satisfaction report
Responses to learner questionnaires

Primary Questionnaire (Overall)

denotes the benchmark - this is a total of all responses since September 2010.
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Responses to parent questionnaires

denotes the benchmark - this is a total of all responses since September 2010.
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Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1 Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |45 5-6 |6-7 7-8 8-9 9-10 | 10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 Y12 Y13

Ages | 11-12 |12-13 | 13-14 |14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3 to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11




Glossary of terms — Primary

Foundation Phase indicator (FPI)

Progress in learning through the Foundation Phase is indicated by outcomes (from
outcome 1 to outcome 6).

The Foundation Phase indicator (FPI) relates to the expected performance in three
areas of learning in the Foundation Phase:

¢ literacy, language and communication in English or Welsh first language;
e mathematical development; and
e personal and social development, wellbeing and cultural diversity.

By the end of the Foundation Phase, at the age of seven, pupils are expected to
reach outcome 5 and the more able to reach outcome 6.

Pupils must achieve the expected outcome (outcome 5) in the three areas above to
gain the Foundation Phase indicator.

The core subject indicator (CSl)
Progress in learning through key stage 2 is indicated by levels (level 1 to level 5).

The core subject indicator in key stage 2 relates to the expected performance in the
core subjects of the National Curriculum:

e English or Welsh first language;
e mathematics; and
e science.

By the end of the key stage 2, at the age of 11, pupils are expected to reach level 4
and more able pupils to reach level 5.

Pupils must gain at least the expected level (level 4) in the three core subjects to gain
the core subject indicator.

All-Wales Core Data sets

Inspection reports may refer to a school’s performance relative to a family of schools
or to schools with a broadly similar proportion of pupils entitled to free school meals.

In relation to free school meals, schools are placed into one of five bands according
to the three-year trend in the proportion of pupils entitled to free school meals in the
school. The school’s performance is then placed into quartiles (from the top 25% to
the bottom 25%) in relation to how well it is doing compared with other schools in the
same free school meal band.




The Welsh Government created the families of schools (typically a group of 11
schools) to enable schools to compare their performance with that of similar schools
across Wales. The composition of the families draws on a number of factors. These
include the proportion of pupils entitled to free school meals and the proportion living
in the 20% most deprived areas of Wales. They also draw on the proportion of pupils
with special education needs at school action plus or with a statement of special
educational needs, and pupils with English as an additional language.



