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Context

Cantonian High School is an English medium, 11-18 mixed, community school
serving residential areas on the western side of Cardiff. Currently the school has 507
pupils, including 128 in the sixth form. This is a decrease from the 737 pupils
attending the school at the time of the last inspection in February 2011, although the
number of pupils in the sixth form has remained stable.

Around 29% of pupils are eligible for free school meals, which is above the Welsh
average of 17.5% for secondary schools. About 33% of pupils live in the 20% most
deprived areas in Wales.

Almost 9% of pupils have statements of special educational needs compared with
2.4% for Wales as a whole. A further 28% of pupils have a special educational need,
which is higher than the national average of 20.1%. The school has two local
authority special educational needs facilities. These are an access base, which
provides specialist support for pupils with autism, and a specialist resource base for
pupils in key stage 4 and the sixth form with severe or moderate learning difficulties.

Around 15% of pupils are from ethnic minority backgrounds. About 10% of pupils
speak English as an additional language. No pupils speak Welsh as their first
language.

About 10% of pupils in key stage 3 and key stage 4 join the school at times other
than the start of Year 7. Most of these pupils are admitted to the school following
transfer from other secondary schools in the Cardiff local authority.

The headteacher was been in post since 2003. The senior leadership team consists
of the headteacher, two deputy headteachers and an assistant headteacher.

The individual school budget per pupil for Cantonian High School in 2014-2015 is
£6,280 per pupil. The maximum per pupil in the secondary schools in Cardiff is
£8,783 and the minimum is £4,127. Cantonian High School is second out of the 20
secondary schools in Cardiff in terms of its school budget per pupil.
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Summary
The school’s current performance Adequate
The school’s prospects for improvement Unsatisfactory

Current performance

The school’s current performance is adequate because:

Pupils’ performance in the indicators that include a wide range of qualifications
improved sharply over the last two years and is much better than the average for
similar schools

The performance of pupils with special educational needs is strong

In Welsh second language, standards are consistently good

Many pupils develop their literacy skills effectively

Over the last two years, pupils’ attendance has improved significantly

There is an inclusive and caring ethos

However:

In key stage 4, pupils’ performance in those indicators that include English and
mathematics is consistently lower than in similar schools

In about half of lessons, pupils do not make enough progress

Boys do significantly less well than girls at the end of key stage 3 and girls
achieve less well than boys at key stage 4; in particular, girls perform
significantly less well in mathematics than other girls in the family and nationally
Fixed-term exclusions are much higher than local and national averages
Whole-school planning to improve pupils’ numeracy skills is under-developed
The quality of teaching varies too much and does not have enough impact on the
standards that pupils achieve

Arrangements for the annual review of all statements of special educational
needs do not meet statutory requirements

Prospects for improvement

Prospects for improvement are judged to be unsatisfactory because:

e Although senior leaders and other staff have worked well together to maintain a

positive and caring culture in the school, overall, they have not had enough
impact on raising standards and improving the quality of teaching

There is a lack of balance in senior leaders’ responsibilities, resulting in unclear
lines of accountability

Self-evaluation and planning for improvement are not robust enough and are not
managed effectively

The school has built up a significant deficit budget and its medium-term financial
plan will take many years to return a balanced budget position

Progress in addressing the recommendations from the last Estyn inspection has
been variable
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Recommendations

R1 Raise standards, particularly in English and mathematics, and improve pupils
numeracy skills

R2 Reduce fixed-term exclusions
R3 Improve the quality of teaching across the school

R4 Comply fully with the statutory duty to review all statements of special
educational needs at least annually

R5 Strengthen leadership arrangements to ensure greater accountability and
improve the management of self-evaluation and planning for improvement

R6 Resolve the budget deficit effectively

What happens next?

In accordance with the Education Act 2005, HMCI is of the opinion that this school is
in need of significant improvement. The school will draw up an action plan, which

shows how it is going to address the recommendations. Estyn will monitor the
school’s progress about 12 months after the publication of this report.
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Main findings

| Key Question 1: How good are outcomes? | Adequate

Standards: Adequate

The school’s performance at key stage 4 in the maijority of threshold indicators shows
a general trend of improvement over the last four years. In 2014, pupils’ performance
in those indicators that include English and mathematics has improved when
compared with performance in 2013. However, this is below modelled expectations
and places the school in the bottom quarter of similar schools in terms of
free-school-meal benchmarks. Pupils’ performance in the indicators that include a
wide range of qualifications has improved sharply over the last two years and is now
much better than the average for similar schools. Overall, pupils do not make
enough progress from previous key stages.

At key stage 3, performance in English, mathematics and science in combination has
generally improved over the last four years although there has been a dip in 2014,
which places the school in the bottom quarter of similar schools. In 2014, pupils’
progress in this indicator from the previous key stage is below expectations.

In the sixth form, pupils’ performance in the level 3 threshold for the last four years
has been either similar to or above the average for the family of schools. However,
performance in the average wider points score has been below the family and
national averages for 2013 and 2014.

Over the last three years no pupil has left the school without recognised
qualifications. In 2014, at the end of key stage 4, most pupils remained in education
or training.

The gap between the performance of girls and boys varies across the school. In key
stage 3, girls’ attainment is better than boys’. In 2014, the gap between the
performance of boys and girls in all of the main indicators is much greater than the
average for the family of schools. At key stage 4 and the sixth form, boys generally
achieve better than girls, which differs from the family and national averages where
girls do better. In particular, at key stage 4, girls perform significantly less well in
mathematics than girls in other schools in the family and nationally.

Over the last three years, at key stage 3 and key stage 4, there has been a general
trend of improvement in the performance of pupils who are eligible for free school
meals. In 2014, at key stage 3, pupils eligible for free school meals have done better
than those in the family and nationally in the core subject indicator. In key stage 4,
they have done much better than those in the family and nationally in the indicators
that include a wide range of qualifications but significantly less well for the indicators
that include English and mathematics.

Pupils at the school with additional learning needs have a wide range of abilities and,
based on their attainment prior to entry, many make good progress as they move
through the school. By the time they leave school at the end of Year 11 or the sixth
form, overall, these pupils achieve high standards in relation to their ability and
context.
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In about half of lessons, pupils make consistently good progress in developing their
knowledge, understanding and skills. Many pupils are well behaved and they work
co-operatively with each other in group work, sharing their ideas well and displaying
good questioning skills. The majority of pupils have quick and accurate recall of their
previous learning, which they apply effectively to new situations. They show interest,
work hard and remain focused throughout the lesson. However, in about half of
lessons, pupils do not make enough progress. Often this is because they do not
settle quickly to their work at the start of the lesson or sustain their concentration
during it. A few pupils are either too passive or too boisterous, or they cause low
level disruption, which interrupts their own and others’ learning.

Many pupils develop their literacy skills effectively. They listen to each other carefully
during lessons and respond appropriately to each other's comments, helping to
develop their subject knowledge and understanding and using subject terminology
accurately. Relative to their age and ability, many pupils are competent readers and
apply their reading skills effectively in different subjects across the curriculum. They
evaluate texts efficiently, with more able pupils confidently linking their analyses with
their own prior knowledge. However, overall, pupils demonstrate a narrow range of
strategies for reading for different purposes. As a result, their capacity for
independent research is limited.

Relative to their ability, the majority of pupils write well in different subjects and
contexts for a variety of purposes. They largely present material appropriately,
making considered choices in terms of language. However, a minority of pupils’
written work, particularly that of boys, is poorly presented with badly formed
handwriting.

In a small number of subjects, pupils use their numeracy skills well to support their
learning. For example, in physical education they generate data by recording heart
rates accurately and they present and interpret their findings correctly. However,
overall, pupils’ numeracy skills are not well developed. This is particularly the case in
subjects such as science, where pupils use their numeracy skills more commonly.
For example, in science, pupils’ graph work is often of a poor standard with
incorrectly drawn scales and untidy presentation.

Pupils make good progress in developing their Welsh language skills as they
progress through the school. In 2014, at key stage 4, all pupils entered for a GCSE
gualification in Welsh second language. The proportion of pupils gaining a grade C
or above in either the full or short course was significantly above the national
averages for both courses.

Wellbeing: Adequate

Nearly all pupils feel safe in school and most feel that the school deals well with
bullying. Around the school, many pupils behave with politeness and courtesy,
showing respect and care for others. Many pupils behave well in lessons, but a few
cause low-level disruption, which prevents them and others from getting on with their
work.
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Pupils’ attendance rates have improved in the last two years. In 2014, this has
placed the school in the upper half of schools with similar levels of free school meals
and is above modelled expectations. The percentage of pupils who are persistent
absentees has decreased in the last four years and is now in line with the national
average. In 2014, there were no permanent exclusions. However, the number of
fixed-term exclusions has remained static for the last three years and is significantly
higher than local and national averages.

Most pupils understand the importance of healthy life styles and exercise. The
majority participate in a wide range of extra-curricular activities and contribute
appropriately in decision-making at the school through a range of pupil led groups.
This includes the eco council, buddy groups for social and emotional support and the
school council. This helps pupils to develop their social and life skills effectively and
prepares them aptly for their next stage of education or work.

Key Question 2: How good is provision? | Adequate

Learning experiences: Adequate

The school provides a suitably broad and balanced curriculum, which fully meets
statutory requirements. At key stage 4 and in the sixth form, there is a sufficient
choice of general and vocational courses. Around half of these are offered in
partnership with the local college and schools. The school’s provision for the Welsh
Baccalaureate provides pupils with worthwhile experiences to develop their wider
skills such as work related education.

The school is developing appropriate whole-school approaches to embed the
National Literacy Framework. However, the planning and implementation for
numeracy are under-developed. There is an appropriate range of intervention
programmes for pupils with the greatest difficulties in literacy and numeracy, which
helps these pupils to make suitable progress.

The school provides a wide range of well-attended extra-curricular activities, which
has a positive impact on pupils' wellbeing and attitudes to health and fithess. This
includes sports clubs, an eco-council and cookery club. In the school’s learning
resource centre, pupils receive valuable support for homework and other learning
activities.

The school’s provision for Welsh is strong and helps pupils to make good progress.
For example, in 2014, at key stage 4, all pupils entered for a level 2 qualification in
Welsh second language and outcomes were significantly above national averages.
Pupils' understanding of Welsh culture and traditions is developed effectively through
a range of subjects and whole-school activities, such as the school Eisteddfod.

The school has successful arrangements for developing pupils' awareness and
understanding of sustainability and global citizenship. This includes subject-related
activities and valuable international links with countries such as Zambia, France and
Germany.
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Teaching: Adequate

Overall, there is too much variation in the quality of teaching and it does not have
enough impact on the standards that pupils achieve.

In about half of lessons, teachers set clear and appropriate objectives, which are
shared suitably with their class. They plan well-directed starter activities, with a good
link to prior learning, which help pupils to settle quickly and focus their attention. The
majority of teachers plan their lessons well, with a range of activities to help pupils
achieve the learning objectives and consolidate their knowledge. In a few lessons,
these activities have particularly valuable subject links to real life examples or rich
background settings. This helps to stimulate pupils’ interest and motivates them
greatly. About half of teachers have high expectations and they deliver their lessons
with a brisk pace and well-balanced timing, which helps to maximise pupils’ learning.
They also place a strong emphasis on developing pupils’ literacy skills, in both
English and Welsh, which enables pupils to develop these skills effectively in
different contexts.

However, in about half of lessons pupils do not make enough progress. This is most
commonly because learning activities are not planned well enough to meet the needs
of pupils of differing abilities and do not provide enough opportunities for pupils to
develop their independent learning skills. In a few lessons, the content of the lesson
is either too difficult or too easy for many pupils and, as a result, they lose
concentration and lack motivation. In a very few lessons, teachers have poor
classroom management skills. As a result, a minority of pupils are off-task for
significant periods of time, losing the opportunities to extend and consolidate their
learning.

Many teachers have a good appreciation of pupils’ strengths and weaknesses and
provide constructive oral feedback during lessons to help pupils make progress.
Many teachers mark pupils’ work regularly, although a few do not. Overall, the
quality of written feedback varies too much, with only a minority of teachers providing
high quality clear advice for pupils to know how to improve subject-specific skills.
Across the school, there is no consistent approach to correcting pupils’ spelling and
grammatical errors.

Pupil progress in individual subjects is tracked appropriately and rigorously analysed
to identify areas for improvement. However, the progress of pupils with additional
learning needs and those involved in intervention groups is not tracked well enough
at whole-school level.

Parents and carers are kept well informed about their child’s achievement through
short progress and full reports. These are generally helpful, with the full reports
mostly providing clear advice on the subject-specific skills that a pupil needs to
improve.

Care, support and guidance: Adequate

The school has a suitable range of policies and provision to promote pupils’ health
and wellbeing. This includes appropriate arrangements for promoting healthy eating
and drinking, and a variety of well-attended lunch-time and after school clubs.
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The school’s personal and social education programme is planned well. It includes
an extensive range of external speakers to enhance the programme, which is
delivered through themed days. This makes a sound contribution to pupils’
understanding of healthy lifestyles and their spiritual, moral, social and cultural
development. Assemblies, ‘thought for the week’ and form time provide
opportunities for reflection. However, the school does not comply with its statutory
duty to provide a daily act of collective worship for all pupils because a few form
times do not follow the school’s arrangements for this aspect fully.

There are appropriate opportunities for pupils to find out about different career
choices at both key stage 4 and post-16. Pupils receive beneficial advice and
support as they progress through the school.

The school successfully hosts two local authority specialist classes, with pupils fully
integrated in the life of the school. Staff from the specialist classes work effectively
with colleagues to ensure that pupils access lessons with their mainstream peers.

Nearly all pupils attending the school’s two ‘on track’ support bases have difficulty in
managing their behaviour. Although teachers provide appropriate work for them to
complete when they attend the base, there is no systematic approach to working with
pupils on their behavioural needs and the school does not fully evaluate the impact of
its interventions with these pupils.

Almost one-tenth of pupils have a statement of special educational needs. Annual
reviews generally provide informative comments on the progress that pupils make.
However, the school is not consistent in reviewing all statements on an annual basis.
It therefore fails to comply with its statutory duty.

Overall, pupils’ individual education plans do not focus well enough on pupils’ special
educational needs and a few are not reviewed regularly.

The school’s arrangements for safeguarding meet requirements and give no cause
for concern.

Learning environment: Good

The school is a fully inclusive community with a caring ethos, which is supported well
by its staff. Pupils are polite and friendly to visitors and take pride in their school.
They have equal access to all areas of the school’s provision, irrespective of their
background or ability. There is a clear emphasis on recognising, respecting and
celebrating diversity, while promoting the prevention of oppressive behaviours such
as homophobia, bullying and racism.

Displays in classrooms and around the school are generally of a high standard,
informative and celebrate pupils’ achievements effectively. Pupils have enough
books and equipment to do their work and there is good provision for information and
communication technology. The accommodation is generally well maintained and
used appropriately. The school fields are extensive and secure, and there are
adequate facilities for physical education and sports. The sports changing rooms are
largely satisfactory, but facilities for showering remain an area for development.

Pupil toilets meet minimum requirements and are appropriately stocked and kept
clean.
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| Key Question 3: How good are leadership and management? | Unsatisfactory |

Leadership: Adequate

The headteacher, senior leadership team and other staff have worked well together
in recent years to maintain a positive and caring culture in the school. This has been
achieved in the challenging context of significant falling rolls, staff redundancies and
high numbers of pupil transfers to the school in key stage 3 and key stage 4. The
positive impact of the school’s leadership can been seen in the school’s recently
improved outcomes in areas such as attendance and the wider qualifications that
pupils achieve at key stage 4. However, overall, leadership has not had enough
impact on pupils’ performance in key stage 4 in those indicators that include English
and mathematics.

The school’s priorities are clear and reflect the national priorities for literacy,
numeracy and tackling disadvantage, as well as important areas such as continuing
to improve attendance rates. However, responsibilities across the senior leadership
team are not sufficiently balanced and overlap too much. As a result, lines of
accountability are often blurred, particularly in the area of planning for improvement.

Line management and leadership meetings are organised appropriately and there is
increasing accountability across the school to improve outcomes for pupils.
However, actions points from line management meetings are not always clear and
follow-up on important areas, such as the development of boys’ writing skills in
English and the progress of girls in mathematics, is inconsistent.

The majority of curriculum and pastoral leaders work hard to deliver appropriate
outcomes for pupils. However, the leadership skills of a minority of middle leaders
are under-developed.

The school’s revised arrangements for the organisation and analysis of performance
management processes are generally developing appropriately. Targets from the
performance management process align suitably to whole school priorities and they
are now being analysed more systematically to shape professional development
opportunities for staff. However, in a few cases performance management targets
lack precision and do not link closely enough to the school’s priorities. Senior
leaders have addressed issues of underperformance appropriately, where
necessary.

The school sets and makes suitable use of challenging targets to monitor pupils’
outcomes across the school. Whole-school targets are generally both realistic and
challenging and set the ambition for the school.

Governors are improving their understanding of school performance data,
self-evaluation and planning for improvement. This is helping them to become more
effective at monitoring the progress that the school is making. However, overall, they
do not challenge the school rigorously enough in important areas of its work such as
high exclusion rates, low performance in individual subjects and financial
management.
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Improving quality: Unsatisfactory

The school’s structures for evaluating the quality of its work and to plan and secure
improvement are not robust enough.

A range of data and first hand evidence, including lesson observations, work scrutiny
and listening to the views of pupils, is used to arrive at a judgement of the school’s
current position. However, this does not identify fully significant areas for
improvement and has not had enough impact on bringing about sufficient
improvement in key areas.

The school is addressing the quality of teaching and learning with a series of
department reviews and these have increased the level of understanding about the
performance of departments as a whole. However, lesson observations in these,
and other, contexts are insufficiently focused on key elements of teaching. This
includes the impact of teaching on pupils’ progress and the delivery of literacy and
numeracy skills. As a result, the findings of these activities are limited in terms of
their impact on improvement.

The school’s self-evaluation report provides a satisfactory overview of the strengths
and areas for improvement for the school. It is generally evaluative, although in a
few instances it is too descriptive. The school’s improvement plan generally reflects
the areas for development identified in the self-evaluation report. In many cases,
these are defined in appropriate detail and measured by quantitative evidence, such
as realistic targets for raising aspects of pupils’ performance and improving levels of
attendance. However, in a few key areas, the identified actions required, and the
indicators that will be used to measure them, are not specific enough. This makes it
difficult for the school to judge progress in these areas accurately.

Department self-evaluation and improvement planning documents mirror those of the
school in terms of overall priorities and structure. However, self-evaluation is not
overseen strategically by a member of the senior leadership team. As a result,
although each department is suitably line managed by a senior leader, the quality of
self-evaluation and improvement planning varies too much across subject areas and
teams. This has had a negative impact on progress in key indicators for pupil
outcomes, such as the performance of pupils in mathematics at key stage 4.

The school’s progress in addressing the recommendations from the last Estyn
inspection has been variable. For example, while attendance rates have improved
steadily, the school has not had enough impact on raising standards in those
indicators that include English and mathematics at key stage 4.

Partnership working: Good

The school has developed an effective range of strategic partnerships. For example,
its 14-19 partnerships with neighbouring schools, a college and other providers have
broadened its curriculum and improved results, particularly in key stage 4 in those
qualifications that do not include English and mathematics. These arrangements are
suitably monitored for quality and safety.
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The school’s partnership with its partner primary schools helps to ensure smooth
transition at the end of key stage 2.

The school works particularly well with a wide range of agencies to promote and
support its most vulnerable learners to achieve beneficial outcomes. These
sensitively handled arrangements have extended the experiences and developed the
resilience of these pupils who might otherwise have been at risk of leaving school
without recognised qualifications. This is a strength in the school’s provision.

The school works effectively with initial teacher training institutions and plays an
active part in the education and training of new teachers. It links with local
businesses well and uses them to provide interesting, relevant experiences for

pupils.

A range of other partnerships, from the involvement of the local football team through
to the long standing link with Japan, broaden pupils’ experiences effectively, building
their confidence and skills. Positive relationships exist with the school’s parents and

carers.

Resource management: Unsatisfactory

The school is appropriately staffed to teach the curriculum. Teachers are generally
deployed efficiently to make best use of their subject expertise. Teaching assistants
provide reliable in-class support for pupils, particularly those with complex additional
learning needs.

Performance management processes are used appropriately to shape professional
development programmes and there is generally a suitable range of professional
development opportunities in place for staff. However, although the school has
identified the need to develop the role of middle leaders in the school, this is not
reflected in the school’s performance management arrangements.

The school’s use of grant funding is set out clearly in the school’s improvement
plans. The pupil deprivation grant is generally well focused on improving support and
outcomes for pupils from disadvantaged backgrounds. In 2014, this had a positive
impact on improving outcomes for these pupils at key stage 4 in skills and vocational
qualifications, as well as improving their attendance rates in school.

The school has built up a significant deficit budget, largely due to historic
shortcomings in its budgeting arrangements. Currently, the school has a medium-
term financial plan agreed by the local authority in place to resolve this. However,
this plan makes it clear that the size of the deficit will take many years before the
school returns to a balanced budget position.

In the light of the adequate standards achieved by pupils and the significant budget
deficit accrued over time, the school provides unsatisfactory value for money.

11



A report on Cantonian High School
February 2015

Appendix 1

Commentary on performance data

At key stage 3, performance in the core subject indicator has generally improved
over the last four years, although there was a slight dip in 2014. In 2014, the
school’s performance at level 5 and above was below the average for its family of
similar schools and modelled expectations. This placed the school in the bottom
25% when compared with similar schools based on levels of eligibility for free school
meals.

In English, performance at level 5 and above has varied over the last four years. It
was below the family average in 2011, 2012 and 2014 but was above the family
average in 2013. After being in the lower 50% of similar schools, based on levels of
eligibility for free school meals, for 2011 to 2013, the school moved into the bottom
25% in 2014. Performance in English at level 6 or above has improved significantly
over the last four years. The school moved from the bottom 25% of similar schools
based on levels of eligibility for free school meals in 2011 to the top 25% in 2013 and
upper 50% in 2014.

In three of the last four years the school’s performance in mathematics at level 5 or
above has been broadly similar to the family average. In 2014, performance fell
below the family average and placed the school in the bottom 25% of similar schools
based on levels of eligibility for free school meals. Performance in mathematics at
level 6 or above increased sharply from 2011 to 2013 before dipping in 2014. This
moved the school from the upper 50% of similar schools based on levels of eligibility
for free school meals in 2013 to the bottom 25 % of similar schools in 2014.

Over the last four years performance in science at level 5 or above has been uneven
and, other than in 2012, it has been below the family average. Performance in
science at level 6 or above has risen sharply from 2011, and, since this time, has
been either above or about the same as the family average. After being in the
bottom 25% of similar schools based on levels of eligibility for free school meals in
2011, the school moved to the top 25% in 2012, upper 50% in 2013 and lower 50%
in 2014.

At key stage 4, performance in the level 2 threshold including English and
mathematics has been uneven over the last four years and, other than in 2012, it has
been below the family average. In 2014, it was below modelled expectations and
placed the school in the bottom 25% of similar schools based on free-school-meal
benchmarks. Performance in the core subject indicator has been uneven over the
last four years and always below the family average. In 2011, it placed the school in
the bottom 25% of similar schools based on free-school-meal benchmarks, the lower
50% of similar schools for 2012, and back to the bottom 25% of similar schools in
2013 and 2014. Performance in the level 2 threshold and capped points score has
risen sharply over the last four years. The 2013 and 2014 performance placed the
school in the top 25% of similar schools based on free-school-meal benchmarks for
both indicators. This was well above the family and national averages. Performance
in the level 1 threshold has improved over the last four years, although it has always
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been below the family average. In 2014 it placed the school in the lower 50% of
similar schools based on free-school-meal benchmarks. Performance in English has
risen over the last four years and is now similar to the family average. In 2014, for
free-school-meal benchmarks, English placed the school in the lower 50% of similar
schools. Performance in mathematics has been uneven over the last four years and,
other than in 2012, below the family average. For free-school-meal benchmarks,
performance in 2014 placed the school in the bottom 25% of similar schools.
Science performance placed it in the lower half of similar schools. Pupils’ progress
from the previous key stages is much better than expected for the level 2 threshold
and the capped points score, but is well below expectations for the level 2 threshold
including English and mathematics and the core subject indicator.

No pupil left the school without a recognised qualification in the last three years

In the sixth form, performance in the level 3 threshold has been broadly the same or
above the family average for the last four years. Performance in the average wider
points score fell in 2012 and 2013 before improving in 2014 and was below the family
and national averages for both years.

In 2014, at key stage 3, girls achieved better than boys in all of the main indicators.
The level of underperformance by boys in all indicators is much greater than the
family average. At key stage 4, boys did better than girls in the level 2 threshold
including English and mathematics, the core subject indicator, the level 2 threshold,
the level 1 threshold and mathematics core subject indicator. This is in contrast to
the family and national averages where girls do better. In both key stages, for the
core subject indicator the gap between the performance of boys and girls has been
uneven over the last four years. In the sixth form, boys performed better than girls
for the level 3 threshold in 2013 and 2014, with their performance above that of boys
in other schools in the same family for both years and, in 2014, the average for boys
in Wales as a whole. In the average wider point score, the gap between the
performance of boys and girls has been uneven over the last four years. During this
time, other than boys’ performance in 2011, both boys and girls did less well than
those in the family, locally and nationally.

Over the last four years, at key stage 3 and key stage 4, the school has largely been
successful in reducing the gap between the performance of pupils who are eligible for
free school meals and those who are not. In 2014, at key stage 3, pupils at the
school eligible for free school meals did better than those in the family and nationally
in the core subject indicator. At the end of key stage 4, the pupils at the school
eligible for free school meals did much better than those in its family and nationally
for the level 2 threshold and capped points score but less well for the level 2
threshold including English and mathematics and the core subject indicator.

13
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Stakeholder satisfaction report

Responses to learner questionnaires

Secondary questionnaire (overall)

denotes the benchmark - this is a total of all responses since September 2010.
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| feel safe in my 114 . . . . Rwy’n teimlo’n ddiogel
school 61% 37% 3% 0% yn fy ysgol.
43% 53% 4% 1%
38 62 7 5
The school deals well 112 . , . . Mae'r ysgol yn delio’n
with any bullying 34% 55% 6% 4% dda ag unrhyw fwlio.
25% 58% 14% 3%
72 35 4 2 i i
| have someone to 113 . ) . Mae gen ! ?;YV?F :
talk to if I am worried 64% 31% 4% 2% S::Javl;ai’nagozn? 103
38% 52% 8% 100 | | YW !N poent
The school teaches 114 38 65 1 0 Mae’r ysgol yn fy
me howtr:) k?ﬁp 33% 57% 10% 0% nysgu i suti aros yn
ealt iach.
Y 23% 57% 18% 30 | | '
There are plenty of 56 50 7 1 Mae digonedd o
opportunities at 114 gyfleoedd yn yr ysgol i
school for me to get 49% 44% 6% 1% mi gael ymarfer corff
regular exercise 45% 45% 9% 2% yn rheolaidd.
. 34 68 8 3
I am doing well at 113 Rwy’n gwneud yn dda
school 30% 60% 7% 3% yn yr ysgol.
32% 62% 5% 1%

T G leam and make | | 113 8| 49 ‘ 2| | helpu i deysaua
progress and they 51% 43% 4% 2% gwneud cynnydd ac
help me when | have maent yn fy helpu pan

problems 38% 55% 6% 1% fydd gen i broblemau.
My hoinew%rk htelpj 114 30 69 14 1 Mafe;,fry]/ r;gwg(i;z ca”rtref
me to understan yn elpu i ddeall a
and improve_my work 26% 61% 12% 1% gwella fy ngwaith yn yr
in school 20% 54% 21% 5% ysgol.
I have egough bookts 113 56 a1 12 4 :\/Ifae ger;fi ddigon o
and equipment, yfrau, offer a
including computers, 50% 36% 11% 4% chyfrifiaduron i wneud
to do my work 45% 47% 7% 1% fy ngwaith.
. 7 68 32 6 Mae disgyblion eraill yn
Puapf)::; |b§;r?\éitwr§3 e 6% 60% 28% 5% ymddwyn yn dda ac
work done ° ° ° 0 rwy’n gallu gwneud fy
10% 57% 27% 6% ngwaith.
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Staff treat all pupils 113 . . , . (I\j/ilse sbtlaffnygetnggog
fairly and with respect 39% 50% 9% 2% d 9yoly hg A );
28% 51% 17% 4% angos parch aynt
Mae’r ysgol yn
. 19 72 16 6 :
The school listens to 113 gwrando ar ein barn ac
our views and makes 17% 64% 14% 5% yn gwneud newidiadau
changes we suggest rydym ni'n eu
16% 54% 25% 5% hawgrymu.
| am encouraged to Rwy’n cael fy annog i
do things for myself 114 >8 >4 2 0 wneud pethau drosof
and to take on 51% 47% 2% 0% fy hun a chymryd
responsibility 34% 60% 5% 1% cyfrifoldeb.
The school helps me Mae’r ysgol yn helpu i
to be ready for my 111 48 50 1 2 mi fod yn barod ar
next school, college 43% 45% 10% 2% gyfer fy ysgol nesaf, y
or to start my working coleg neu i ddechrau fy
life 35% 54% 9% 1% mywyd gwaith.
56 52 4 1
The staff respect me 113 Mae'r staff yn fy
and my background 50% 46% 4% 1% mharchu i a'm cefndir.
37% 54% 7% 2%
The school helps me 113 60 51 2 0 Mae’r ysgol yn helpu i
to understand and mi ddeall a pharchu
respect people from 53% 45% 2% 0% pobl o gefndiroedd
other backgrounds 36% 56% 7% 1% eraill.
Please answer this 13 17 5 1 Atebwch y cwestiwn
question if you are in 36 hwn os ydych ym
Year 10 or Year 11: | Miwyddyn 10
- WasO rgivi?rgood 36% A7% 14% 3% Flwwgdd)yr? 11: Cneele;is
advice when gyngor da wrth ddewis
choosing my courses fy nghyrsiau yng
in key stage 4 28% 52% 16% 5% nghyfnod allweddol 4.
Please answer this 17 7 2 1 Atebwch y cwestiwn
question if you are in 27 .
the sixth form: | was hwn os ydych chi yny
. o 63% 26% 7% 4% chweched dosbarth:
given good advice .
; Cefais gyngor da wrth
when choosing my : .
. . ddewis fy nghyrsiau yn
courses in the sixth chweched dosbarth
form 27% 50% 16% 6% y '




Responses to parent questionnaires

denotes the benchmark - this is a total of all responses since September 2010.
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Overall | am satisfied with 30 \ \ . . 0 Rwy'n fodlon &'r ysgol
the school. 53% | 33% | 10% 3% yn gyffredinol.
43% | 51% | 4% 1%
. . 30 16 12 ! oo Mae fy mhlentyn yn
My child likes this school. 53% | 40% 3% 3% hoffi'r ysgol hon.
46% | 48% | 4% 1%
; Cafodd fy mhlentyn
My c_hlld was helped to 30 15 13 0 2 0 gymorthf)i/ymgart?/efu'n
settle in well when he or 50% | 43% 0% 7% dda pan ddechreuodd
she started at the school. 49% | 45% 3% 1% yn yr ysgol.
L . 17| 10 2 1 Mae fy mhlentyn yn
My child is making good 30 5706 | 33% | 79 | 30 0 gwnefl)J,d cynny%id%a yn
progress at school. ° ° 0 0 r vSgol
45% | 48% | 4% | 1% yrysgok
Pupils behave well in 28 ! 12 4 4 1 Magddlsgybllcandyn
school. 25% | 43% | 14% | 14% ym IWV” yn ddayn yr
22% | 54% | 11% | 3% ysgol.
30 13 14 2 1 0
Teaching is good. 43% | 47% 7% 3% Mae'r addysgu yn dda.
33% | 57% 5% 1%
Staff expect my child to 30 17| 10 2 11 o fl\carﬁrzlzﬁgnya/gilti?ml !
work hard and do his Ol; her 57% | 33% 7% 3% galed ac i wneud ei
t.
s 50% | 46% 2% | 0% orau.
12 14 3 1 Mae'r gwaith cartref sy'n
The homework that is given 30 0 cael ei roi yn adeiladu'n
builds well on what my 40% | 47% | 10% | 3% dda ar yr hyn mae fy
child learns in school. mhlentyn yn ei ddysgu
31% | 53% 8% 2% yn yr ysgol.
14 11 2 2 ' i
Staff treat all children fairly 30 , , . . 1 N::ﬁtr ﬁtag ();{/2 tr'lan pc:jt;
and with respect. 47% | 37% 7% 7% pharé/h Yy gagy
32% | 48% | 9% | 2% pharen
My child is encouraged to 30 1) 15 2 21 9 g:r']fggf]yi %ZI?TQC? aci
be healthy and to tgke 37% | 50% 7% 7% wneud ymarfer corff yn
regular exercise. 33% | 53% 7% 1% rheolaidd.
16 12 1 1
. 30 0 Mae fy mhlentyn yn
My child is safe at school. 53% | 40% 3% 3% ddiogel yn yr ysgol.
41% | 52% 3% 1%
Mae fy mhlentyn yn
. . 15 11 0 2
My child receives 30 2 cael cymorth
appropriate additional 50% | 37% | 0% | 7% ychwanegol priodol
support in relation to any mewn perthynas ag
particular individual needs’. unrhyw anghenion
32% | 46% 7% 2% unigol penodol.
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| am kept well informed 30 0 Rwy'n cael gwyb((j)gaeth
about my child’s progress. 30% | 47% | 17% 7% gyhslon am gynnydd fy
33% | 50% | 11% | 2% mhlentyn.
| feel comfortable about 14 14 0 1 Rwy'n teimlo'n esmwyth
. 29 0 ynglyn & gofyn
approaching the school 48% | 48% | 0% | 3% cwestiwn iT vsaol
with questions, suggestions wheud awyr ?niédau
or a problem. 1% 2 g awgry
o | 48% 7% 2% neu nodi problem.
| understand the school’s 28 9 17 1 1 0 Rwy'n deall trefn yr
procedure for dealing with 32% | 61% 4% 4% ysgol ar gyfer delio &
laints. chwynion.
complaints 27% | 50% | 10% | 2% n
. Mae'r ysgol yn helpu
The school helps my child 29 13| 14 0 11 4 mhlen%/yl?i d)c/iod yr?fwfi//
to become more mature 45% | 48% 0% 3% aeddfed ac i ysgwyddo
and take on responsibility. .
35% | 53% 5% 1% cyfrifoldeb.
11 11 2 0 Mae fy mhlentyn wedi'i
My child is well prepared 29 5 baratoi'n dda ar gyfer
for moving on to the next 38% | 38% | 7% | 0% symud ymlaen i'r ysgol
school or college or work. nesaf neu goleg neu
26% | 46% 8% | 2% waith.
. Mae amrywiaeth dda o
activites nciuding wpgor | | 2 o | 5o | 70| oo | O | | wehgareddau, gan
9 vFi)sits 34% | 59% 7% 0% gynnwys teithiau neu
' 35% | 49% | 9% | 2% ymweliadau.
12 11 2 1
. 26 0 Mae'r ysgol yn cael ei
The school is well run. 46% | 42% 8% 4% thedeg yn dda.
40% | 49% 5% | 2%
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Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1l Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |45 5-6 6-7 7-8 8-9 9-10 |10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 |Y12 Y13

Ages | 11-12 | 12-13 | 13-14 | 14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3 to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11



http://www.estyn.gov.uk/

Glossary of terms

Core subject
indicator (CSI)

This relates to the expected performance in English or Welsh,
mathematics and science, the core subjects of the National
Curriculum.

Families of
schools

These have been created to enable schools to compare their
performance to that of similar schools across Wales. Families
include schools with similar proportions of pupils entitled to free
school meals, living in 20% most deprived areas of Wales,
having special education needs at school action plus or
statemented and with English as an additional language
acquisition less than competent.

Level 1

This represents the equivalent of a GCSE at grade D to G.

Level 1 threshold

This represents a volume of learning equivalent to five GCSEs
at grade D to G.

Level 2

This represents the equivalent of a GCSE at grade A* to C.

Level 2 threshold
including English
or Welsh first
language and
mathematics

This represents a volume of learning equivalent to five GCSEs
at grade A* to C including English or Welsh first language and
mathematics.

Level 2 threshold

This represents a volume of learning equivalent to five GCSEs
at grade A*to C.

Level 3

This represents the equivalent of an A level at grade A*-E.

Level 3 threshold

This represents a volume of learning equivalent to two A levels
at grade A* to E.

Average wider
points score

This includes all qualifications approved for use in Wales at the
relevant age, for example at the age of 16 or at the age of 18.

Capped wider
points score

This includes the best eight results from all qualifications
approved for use in Wales at the age of 16.

All-Wales Core
Data sets

Schools and local authorities may refer to performance relative
to their family of schools. These families of schools have been
created to enable schools to compare their performance to that
of similar schools across Wales. Families include schools with
similar proportions of pupils entitled to free school meals, living
in 20% most deprived areas of Wales, having special education
needs at school action plus or statemented and with English as
an additional language acquisition less than competent.




