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Context

Allensbank Primary School is on the outskirts of Cardiff. There are 285 full time
pupils on roll aged between four and 11 years. They are organised into nine classes.
The school also provides part-time nursery facilities for 48 three and four-year-olds
and a specialist resource base for pupils with specific complex speech and language
needs from across Cardiff.

The last inspection was in November 2007. The current headteacher took up her
post in September 2013.

Thirty-three per cent of pupils are entitled to free school meals, which is above the
national average of around 19%.

Sixty-eight per cent of pupils have English as an additional language. No pupils
speak Welsh as a first language. Around 22% of pupils have additional learning
needs, which is around the national average. A few pupils have statements of
special educational needs. There are a very few very pupils who are looked after by
the local authority.

The individual school budget per pupil for Allensbank Primary School in 2013-2014
means that the budget is £3,999 per pupil. The maximum per pupil in the primary
schools in Cardiff is £7,890 and the minimum is £2,856. Allensbank Primary School
is 30th out of the 96 primary schools in Cardiff in terms of its school budget per pupil.
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Summary
The school’s current performance Adequate
The school’s prospects for improvement Adequate

Current performance

The school’s current performance is adequate because:

many pupils’ speaking and listening skills are developing well;
relationships between staff and pupils are positive;

almost all pupils have high standards of behaviour and wellbeing; and
the standard of pupils’ reading has improved recently.

However:

many pupils in both key stages do not apply their literacy and numeracy skills
well enough across the curriculum;

pupils in older Foundation Phase classes receive formal tasks for inappropriately
long periods;

there is no consistent trend of improved performance at the end of key stage 2
and too few pupils attain the higher-than-expected levels; and

pupils’ attendance is too low.

Prospects for improvement

The school’s prospects for improvement are adequate because:

the recently appointed headteacher has motivated staff and governors
successfully and worked hard to ensure that they understand the changes
necessary to move the school forward; and

recent initiatives focusing on raising standards in literacy and numeracy are
starting to impact positively on pupils’ standards;

However:

the curriculum has some significant aspects that require improvement;
monitoring is not always effective in identifying the impact of initiatives or in
ensuring that there is a consistency in approaches;

data is not yet used well enough to support school improvement, by informing
the strategic direction of the school through prioritising actions and initiatives;
and

recent positive changes have not yet had time to impact on overall standards.
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Recommendations

R1
R2

R3

R4

R5

R6

Improve outcomes at the end of both key stages
Improve attendance

Plan for the progressive development of skills, in particular literacy and
numeracy, across the curriculum

Improve provision for pupils in the Foundation Phase, including the use of the
outdoors

Use data and tracking systems effectively to evaluate and plan for the progress
of all pupils

Use the outcomes of self-evaluation to prioritise clear and measureable targets
for school improvement linked accurately to pupil outcomes

What happens next?

In accordance with the Education Act 2005, HMCI is of the opinion that this school is
in need of significant improvement. The school will draw up an action plan, which
shows how it is going to address the recommendations. Estyn will monitor the
school’s progress about 12 months after the publication of this report.
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Main findings

| Key Question 1: How good are outcomes? | Adequate

Standards: Adequate

On entry, pupils’ skills, knowledge and understanding vary considerably. The
majority make sound progress from their differing starting points as they move
through the school. The progress of pupils with additional learning needs, including
those in specialist classes, is inconsistent. Pupils who receive support for English as
an additional language make appropriate progress in acquiring English language
skills that enable them to access the curriculum.

Throughout the school, most pupils listen very well. Many pupils speak confidently in
a wide range of situations to staff, visitors and each other. They are able to sustain
their concentration for appropriate lengths of time in lessons.

Individual pupils throughout the school respond well to the recently introduced guided
reading strategies. As a result, there has been a marked improvement in reading
skills. Many Foundation Phase pupils read at an appropriate standard for their age.
They confidently discuss books they enjoy and retell stories correctly. Many younger
pupils use a suitable range of strategies to read familiar and unfamiliar words well.
By the end of key stage 2, most pupils read clearly and with understanding, and
make effective use of punctuation or expression to aid fluency. A majority of pupils
show a good understanding of different characters, and discuss enthusiastically
authors or types of stories they like. Pupils whose first language is not English show
suitable progress in their reading. The more able key stage 2 pupils are able to skim
a passage to gain its meaning and to gather information.

A majority of pupils in the Foundation Phase produce short pieces of independent
writing. They use capital letters and full stops accurately when punctuating their
work. A few pupils that are more able are beginning to write at length and to use a
variety of vocabulary to sustain the reader’s interest. By the end of key stage 2, a
majority of pupils achieve appropriate standards in their writing. In formal literacy
focused lessons, a minority of pupils produce extended pieces of writing with a clear
structure and use interesting word choices. Overall, the recent whole-school focus
on developing pupils’ literacy skills is beginning to have a positive impact on the
standards that pupils currently achieve. However, they do not use their literacy skills
well or at a high enough level in subjects other than English. Writing across the
curriculum is at an earlier stage of development. Although presentation has
improved this term, overall a majority of pupils fail to present their work neatly.

A majority of Foundation Phase pupils make a sound start in developing their Welsh
language skills. They understand and respond correctly to simple classroom
commands and use an appropriate range of vocabulary when writing simple
sentences based on familiar topics. By the end of key stage 2, standards in Welsh
are good. Year 6 pupils ask and answer questions confidently and sustain a
conversation well, using a range of sentence patterns. They offer simple
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explanations and write competently, using a range of tenses and topic-based
vocabulary.

Many pupils have suitable standards of mathematical development. They make
effective use of their number and data handling skills in mathematics lessons, but
their measuring skills are less well developed. For example, many Year 2 pupils
successfully use their knowledge of numbers up to ten to solve problems involving
money. More able Foundation Phase pupils use their problem solving skills well to
decide the best way to present information from questionnaires about their favourite
pets. A majority of more able key stage 2 pupils solve written number problems well
and apply their knowledge of fractions and different strategies for computation
successfully. However, many pupils are only just beginning to apply their numeracy
skills well in other areas of learning and at a high enough level compared to their
work in mathematics.

Over the last two years, performance in the Foundation Phase, at the expected
outcome 5, in literacy and mathematical development has varied, placing the school
between the top 25% and the lower 50% of similar schools. At the higher outcome 6,
performance over the last two years has consistently placed the school in the top
25% of similar schools for both areas of learning.

In key stage 2, performance in English, mathematics and science over the last four
years at the expected level 4 has generally remained the same, with the school
performance placing it in the bottom 25% of similar schools. Over the same period at
the higher level 5, performance in English, mathematics and science when compared
to that of similar schools has varied between the top 25% and the bottom 25%.
However, because of recently introduced strategies, the good quality of teaching
seen and the improved quality of work in pupils’ books, there is a steady and clear
trend of improvement in overall standards.

Wellbeing: Adequate

Nearly all pupils are polite and courteous. Their behaviour in and around the school
is of a high standard. Pupils are considerate and relate well to each other and to
adults. Nearly all pupils feel safe in school. The school “Buddy Base” system
ensures that during break and lunchtime pupils are involved in activities. This
supports pupils’ wellbeing effectively as it encourages pupils to play together, thus
promoting good social skills. The cookery club actively promotes healthy eating by
showing pupils how to make healthy recipes. This is having a positive impact on
their understanding of how to keep active and healthy

The eco committee is beginning to make a beneficial contribution to school life, for
example through their role in developing action plans to decrease energy usage and
in improving the use of recycling bins in the school. However, in the school council
the pupil voice is at an early stage of development. Pupils have not yet fully
developed their decision-making role and meetings are very adult led.

Rates of attendance show a gradual sign of improvement. However, the school
remains in the bottom 25% when compared to similar schools. Despite this, the
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proportion of pupils who are regularly absent has decreased significantly recently.
Nearly all pupils arrive punctually in school.

| Key Question 2: How good is provision? | Adequate

Learning experiences: Unsatisfactory

The school’s long-term planning covers all statutory requirements. However,
teachers do not always reflect this in their short-term planning or in the daily learning
experiences of pupils. As a result, the school does not always ensure full coverage
of the curriculum.

Nursery and reception pupils receive appropriate Foundation Phase experiences
across all areas of learning. However, older Foundation Phase classes do not
always provide pupils with the same opportunities. In these classes, pupils
concentrate on quite formal tasks for very long periods and this is not appropriate for
such young pupils.

There is no long-term, progressive overview for the development of literacy,
communication, numeracy and information and communication technology (ICT)
skills. As a result, pupils do not have enough opportunities to develop and apply
these skills across all areas of the curriculum. The school is developing an
appropriate plan to implement the national literacy and numeracy framework in
conjunction with its cluster of schools. This is still at an early stage of development.

The school acts in a sustainable way, recycling many items and helping pupils
understand the need to conserve resources. The eco committee is very involved
with this.

Visitors to the school and trips to local heritage sites contribute appropriately to
expanding and enriching learning experiences. The school draws sensitively on its
ethnically diverse school population to develop pupils’ understanding of global
citizenship, for example the ‘Culture Club’, which promotes an understanding of the
festivals, cultures and beliefs from other countries well.

Provision for Welsh language development is comprehensive. A detailed scheme of
work provides good support for teachers. Provision for developing pupils’ knowledge
and understanding of the culture and history of Wales is appropriate. It offers
interesting opportunities that enrich the curriculum through visits to places of interest,
such as Llancaiach Fawr.

Teaching: Adequate

The strong partnership between teachers and support staff ensures that there are
clear routines and a calm learning environment for pupils. Many teachers conduct
lessons at a good pace and use a range of suitable teaching strategies, such as
effective questioning, to interest and engage pupils. However, in many classes there
is an over reliance on the use of worksheets and this limits the development of pupils’
independent learning skills, especially those pupils who are more able. Where
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teachers follow a more rigid approach, without enough flexibility, the activities do not
always meet the needs of all the pupils in the group. Teaching and support staff are
good language role models. For example, in the Foundation Phase, staff encourage
pupils to answer in sentences during discussion time.

Most teachers mark pupils' work regularly. They celebrate what pupils have done
well and clearly indicate what they need to do in order to improve. Opportunities to
involve pupils in assessing their own and others learning are developing well. For
example, the use of ‘pair share’ and ‘time for talk’ by most teachers is particularly
effective. This results in a clearer understanding of the next steps for pupils.

Teachers are starting to monitor, measure and track pupils’ progress carefully to
identify clearly pupils in need of additional support. They use this information to help
set targets for improvement and inform future planning. However, this is at an early
stage and is yet to fully impact on standards. Until very recently, teachers have not
fully understood or used the pupil data that is available in the school. As a result,
teacher assessments at the end of Foundation Phase at the higher than expected
level, outcome 6, are not always accurate.

Reports to parents are informative and meet statutory requirements.
Care, support and guidance: Adequate

The school is a very caring and welcoming community where staff place a high
emphasis on the wellbeing of their pupils. There are appropriate arrangements in
place to develop pupils’ understanding of wellbeing and healthy lifestyles. The
school makes suitable arrangements for promoting healthy eating and drinking.

The school makes effective use of professional support services, such as the speech
and language therapist and the educational psychologist. The English as an
additional language service provides good support and guidance to staff, pupils and
their families. There are generally suitable interventions in place to support pupils
with additional learning needs. However, staff have not tracked the progress of
pupils on these programmes well enough in the past. As a result, staff do not know
how effective these interventions are in meeting the needs of the pupils and in raising
standards.

The school functions as a multi-cultural community and promotes these values
effectively through acts of collective worship and in celebrating the beliefs of others in
a sensitive and inclusive way. It works closely with the local community to develop
cultural awareness and understanding. A recent consultation with parents resulted in
a new relationships education plan that has proved successful in engaging parents
from minority ethnic groups. The school encourages pupils to work well with each
other and to show respect, care and concern for others. There are regular
opportunities for pupils to reflect on their own beliefs and values. For example,
parents and pupils enjoyed the visit by the local Imam and the recent celebration
party for Eid.

The school’s arrangements for safeguarding pupils meet requirements and give no
cause for concern.
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Learning environment: Adequate

Allensbank is a very inclusive school. It places a clear emphasis on recognising,
respecting and celebrating the diversity within its own and wider multicultural
community. The school treats pupils and staff equally, fairly and with tolerance and
respect.

Pupils talk very positively about clubs and activities on offer to them and many take
up additional learning opportunities outside of normal school hours through these.

There is a suitable range of equipment to support pupils’ learning. For example,
pupils use the recently purchased computer tablets well to support their research and
develop their communication skills. Staff use many of the resources that are
available to them effectively, to enhance learning activities. However, very few
classes use the outdoor learning environment well enough and the use of new ICT
equipment is limited.

Displays in classrooms and corridors are bright, show pupils’ work well and enhance
their learning. Given the age of the building, which is grade two listed, all areas are
clean and generally well maintained. However, in the main, the outdoors is not in a
good state of repair. This does not support its use as a learning effective
environment.

| Key Question 3: How good are leadership and management? | Adequate

Leadership: Adequate

The newly appointed headteacher has a clear vision for the school’s future and she
communicates her intentions well to others. In the short time since her appointment,
she has motivated staff and governors successfully and worked hard to ensure that
they understand the changes that are necessary to move the school forward. Staff
and governors are committed to improving provision and outcomes for pupils. All
staff have relevant job descriptions that outline their roles and responsibilities
appropriately.

In recent months, regular meetings and phase team meetings focus well on school
improvement issues and raising standards. Although the school gathers a significant
amount of data on pupil performance, leaders have only recently begun to share this
data with staff and to use it to identify strengths and weaknesses. As a result, middle
level leaders and teachers are gradually developing a sound understanding of how
they can use this knowledge about pupil performance to drive improvements in
standards. Although these are positive developments, they are new and it is too
early to measure their success.

Since the start of this term, the governing body has a better focus and a clearer
direction. Members recognise that their work has not been strategic enough, but
they are developing an appropriate understanding of their responsibilities as critical
friends and are keen to develop this role fully. They now know the school’s main
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strengths and weaknesses, recognise the current priorities and appreciate that
improvement will take time.

Improving quality: Adequate

Leaders have recently developed a systematic approach to school self-evaluation
and improvement planning that pays good attention to the careful analysis of pupil
data to identify school priorities. The current self-evaluation report draws on
appropriate, but limited and very recent first-hand evidence, including analysis of
data, lesson monitoring, evaluation of teachers’ planning and scrutiny of pupils’
books. Annual subject leader reviews, although well established, have not always
focused closely enough on standards and have not fed into school improvement
planning effectively enough.

The newly written school improvement plan identifies four relevant priorities that arise
directly from the outcomes of self-evaluation. Success criteria are measurable and
focus well on pupil outcomes. There are specific steps to take and it is clear who is
responsible for what. Timescales are realistic and there is a clear timetable in place
for monitoring and evaluating progress.

Pupil outcomes in recent years have been poor and the school has not secured the
improvements necessary to raise standards. Whilst self-evaluation processes and
the improvement plan for the coming year are more appropriate and focus well on
areas of weakness, they are very new. Itis too early to judge how effective they will
be in bringing about sustained improvement.

Partnership working: Adeguate

A limited range of useful partnerships exists that enhance provision in the school and
benefit pupil outcomes in a few important areas, particularly wellbeing. These
include relevant visits from the police and dental service that enrich the personal and
social education programme. There is also a link with a multi-national electronics
company, which contributes effectively to the science programme for Year 6 pupils.

Relationships with parents and the local community are generally positive, but there
is a drive to improve these further. This is already having a positive impact through
the greater involvement in school life of both groups. The governing body has
recently appointed parent governors from under-represented groups in the school
community and parents appreciate the move to invite a wider variety of faith leaders
into the school.

Some quality assurance activities take place with the high school and other primary
schools in the cluster, but this is limited to the statutory moderation of end of key
stage 2 assessments. The use made of joint planning and resourcing is very limited.

Resource management: Adequate

Appropriate processes are in place to ensure that the school makes sufficient use of
its resources. Senior leaders deploy teachers effectively and, in nearly all classes,
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teaching assistants support learning well, helping to guide and engage pupils,
particularly those who have additional needs.

Staff have undertaken a range of specific training that has prepared them well to
deliver many of the school’s new initiatives and interventions, most significantly an
intensive, whole-school literacy programme. However, performance management
processes have not always been carried out systematically and rigorously and this
means that leaders have not always identified the professional development needs of
individuals well enough. Although a few common networks of professional practice
exist with cluster schools, their use to support improvement in the school is at an
early stage of development.

The governing body finance committee meets regularly and has been appropriately
informed of budgetary matters. However, members of the committee are only now
beginning to understand the financial needs of the school more fully. Recent
spending decisions now relate more closely to school priorities. Governors
understand the need to evaluate the effectiveness of spending in relation to pupil
outcomes, but they have not yet developed effective procedures for doing this.

In view of the adequate standards that many pupils achieve, the school offers
adequate value for money.

10



Appendix 1

Commentary on performance data

Compared to similar schools in 2013, pupils’ performance at the end of the
Foundation Phase for the expected outcome 5 placed the school in the lower 50% for
language, literacy and communication and mathematical development, and in the
higher 50% for personal and social development. In 2013, performance at outcome
5 was below the family average. Standards over the last two years have been below
the family average in language, literacy and communication but above for
mathematical development and personal and social development at outcome 5.

For the higher outcome 6, attainment has placed the school consistently in the top
25% of similar schools for language, literacy, communication, mathematical
development and personal and social development. In 2013, performance in all
three areas of learning was also above the family average.

In key stage 2, performance in English, mathematics and science over the last four
years, at the expected level 4, has generally remained the same, with the school
performance placing it in the bottom 25% of similar schools. In 2013, performance in
all three subjects was below the family average.

In 2013 for the higher level 5, attainment placed the school in the bottom 25% for all
three subjects and was significantly below the family average in all three subjects.
Standards at the higher than expected level 5 have fluctuated over the last four
years, with the school’s performance generally placing it in the lower 50% of similar
schools.

At the end of Foundation Phase, girls generally outperform boys at the expected
outcome 5 and at the higher outcome 6, across all three areas of learning. In key
stage 2, girls also outperform boys at the expected level 4 and at the higher level 5 in
English, mathematics and science.

Pupils entitled to free school meals perform less well than their peers in the
Foundation Phase and in key stage 2.




Appendix 2

Stakeholder satisfaction report

Responses to learner questionnaires

Primary Questionnaire (Overall)
denotes the benchmark - this is a total of all responses since September 2010.
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Responses to parent questionnaires

denotes the benchmark - this is a total of all responses since September 2010.
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There is a good range of | | o7 16| 10 1 0 ¢ Mae amrywiaeth dda o
activities including trips or 59%| 37%| 4%| 0% weithgareddau, gan gynnwys
visits. teithiau neu ymweliadau.
53%| 38%| 5%| 1% Y
17 10 0 0 i
. 27 0 Mae'r ysgol yn cael ei rhedeg yn
The school is well run. 63%| 37%| 0%| 0% dda
61%| 33%| 3%| 1%




Appendix 3

The inspection team

Susan Davies Reporting Inspector
Sarah Morgan Team Inspector
Julie Price Lay Inspector

Clive Condon Peer Inspector
Jenny Drogan Nominee




Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1 Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |45 5-6 6-7 7-8 8-9 9-10 |10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 |[Y12 Y13

Ages | 11-12 | 12-13 |13-14 | 14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3 to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11



http://www.estyn.gov.uk/

Glossary of terms — Primary

Foundation Phase indicator (FPI)

Progress in learning through the Foundation Phase is indicated by outcomes (from
outcome 1 to outcome 6).

The Foundation Phase indicator (FPI) relates to the expected performance in three
areas of learning in the Foundation Phase:

¢ literacy, language and communication in English or Welsh first language
e mathematical development; and
e personal and social development, wellbeing and cultural diversity.

By the end of the Foundation Phase, at the age of seven, pupils are expected to
reach outcome 5 and the more able to reach outcome 6.

Pupils must achieve the expected outcome (outcome 5) in the three areas above to
gain the Foundation Phase indicator.

The core subject indicator (CSI)
Progress in learning through key stage 2 is indicated by levels (level 1 to level 5).

The core subject indicator in key stage 2 relates to the expected performance in the
core subjects of the National Curriculum:

e English or Welsh first language
e mathematics; and
e science

By the end of the key stage 2, at the age of 11, pupils are expected to reach level 4
and more able pupils to reach level 5.

Pupils must gain at least the expected level (level 4) in the three core subjects to gain
the core subject indicator.

All-Wales Core Data sets

Inspection reports may refer to a school’s performance relative to a family of schools
or to schools with a broadly similar proportion of pupils entitled to free school meals.

In relation to free school meals, schools are placed into one of five bands according
to the three-year trend in the proportion of pupils entitled to free school meals in the
school. The school’s performance is then placed into quartiles (from the top 25% to
the bottom 25%) in relation to how well it is doing compared with other schools in the
same free school meal band.




The Welsh Government created the families of schools (typically a group of 11
schools) to enable schools to compare their performance with that of similar schools
across Wales. The composition of the families draws on a number of factors. These
include the proportion of pupils entitled to free school meals and the proportion living
in the 20% most deprived areas of Wales. They also draw on the proportion of pupils
with special education needs at school action plus or with a statement of special
educational needs, and pupils with English as an additional language.



